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Be a Friend ~ Lend a Hand
Introduction

Be a Friend ~ Lend a Hand is a student leadership and positive peer norms program to 
reduce bullying and limit its harmful effects. e program is designed for grades 4 
through 12. Here is how it works:
• Students complete a survey that assesses norms, actions, barriers, and incidents.
• Slide show presentation and student handout templates are modi#ed with local data.
• A Student Leadership Team makes presentations to students using the slide show.
• Students complete a Statement of Personal Values and create posters focusing on 

positive norms and effective strategies. 
• e Student Leadership Team makes regular PSAs and engages in other creative efforts.

Rationale
Bullying and other forms of peer aggression are generally socially motivated ~ to gain 
social status among peers. is appears to be especially true with digital aggression. To 
reduce peer aggression and limit its harmful effect requires changing peer responses from 
appearing to endorse the harmful acts or indifference to disapproval and efforts to help. 
e majority of students think bullying is wrong and many would like to help the one 
targeted. Students strongly admire those who step in to help. Defenders can be very 
effective in stopping the harmful acts. Having someone reach out to be kind can reduce 
the harmful effects. But while many students have a desire to help or express an intent to 
help, they oen do not. ere are signi#cant perceived barriers to helping. 
Research has demonstrated that students’ perspective of peer norms ~ that is, what they 
think other students think ~ is a controlling factor. If students know their peers 
disapprove of bullying and admire those who step in to help, bullying will decrease and 
helping will increase. Helping also raises risks of failure, embarrassment, or retaliation. 
Students also need to know how they can help in private and safely intervene in public.

When students know that their peers are opposed to bullying and support 
positive peer intervention and they know how to safely intervene, more students 
will be willing to step in to help their peers. 

Overview of Program
e objectives of Be a Friend ~ Lend a Hand are to reduce bullying and other hurtful 
behavior and to increase positive intervention by witnesses. e strategies used include:
• Reduce social status barriers to intervention by reinforcing the negative peer 

perspective of those who are hurtful and positive peer perspective of those who help.
• Increase students’ insight and skills to safely and effectively intervene in peer aggression 

situations in a variety of ways both publicly and privately.
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Empower Helpful Allies
Be a Friend ~ Lend a Hand describes three roles students might play when witnessing 
bullying or other hurtful behavior: 
• Hurtful Participant. Someone who joins in or supports the harm.
• Passive Observer. Someone who just watches, ignores, or walks away.
• Helpful Ally. Someone who steps in to help.
Helpful Allies can positively intervene by taking the following steps:
• Reach Out. Reach out to be kind to the person being hurt. Reach out to those who are 

in con%ict to help resolve the situation.
• Say, “Stop.” Publicly tell the person being hurtful to stop. Privately tell a friend to stop. 
• Report Concerns. Tell an adult who can help.

Reinforce Positive Peer Norms
Be a Friend ~ Lend a Hand pioneers the use of a positive social norms approach to reduce 
the social status barriers to positive peer intervention. A local survey solicits insight into 
those norms, followed by a student-led presentation of this data to their peers. An 
important component of the program is the identi#cation of perceived barriers to 
stepping in to help and use of positive norms insight to address those barriers.

Increase Effective Skills
To increase students’ skills in intervention, the Be a Friend ~ Lend a Hand program 
focuses on the transmission of effective strategies to positively intervene, including:
• Reach Out. Students can reach out to an individual student who has been targeted or to  

students who are in con%ict.
‣ ere are many strategies to reach out to be kind to someone who has been the target 

of hurtful behavior. Insight into the potential strategies to reach out to be kind are 
solicited from the students in the survey and then provided back to them. 

‣ A speci#c approach students can take to help mediate peer con%ict is directly taught. 
• Say, “Stop.” Telling someone who is engaging in hurtful behavior to stop generally 

requires a higher level of con#dence and social status. 
‣ Students are informed about four important considerations:

- Only tell someone being hurtful to stop if it will be safe for you to do so.
- Saying “Stop” does NOT mean getting into an argument, #ght, or retaliating. 
- Always remember that the person who is being hurtful wants attention~even 

negative attention. So it is very important not to “feed” into this person’s attention-
getting objectives.

- Be a friend, by helping your friend stop!
‣ Students are informed that there are two potential environments, public or private, 

where they might be able to effectively say “stop” and will be provided with guidance 
on how to do so:
- When students say, “stop” publicly, they should simply say or post “stop” and, if 

necessary, help the student targeted get away. Students will be advised it may be 
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safer to use the “Power of ree” ~ that is to enlist the assistance of two other 
people who also do not like what is happening to work together as a team. 

- When students tell a friend to “stop” privately, it will be helpful if they use 
approaches that incorporate insight into the ways in which their peers might 
rationalize hurtful behavior and use intervention strategies that can increase the 
potential for having a positive in%uence that will hopefully lead to remediation.

• Report Concerns. Young people must know when it is important to report a hurtful 
situation to an adult. e information provided to students indicates that it is important 
to report in the following situations:
‣ If any student has stated ~ or they think ~ he or she might hurt someone or him or 

herself.
‣ If anyone is really sad, angry, or out of control.
‣ If a group of students are being hurtful.
‣ If a #ght could break out.
‣ If they, or someone else, has tried to get this to stop and it has not worked. 
‣ If it is not safe to do something by themselves. 

Different Forms of Peer Aggression
While much recent focus has been on what is called “bullying,” young people face a range 
of hurtful peer aggression. e Be a Friend ~ Lend a Hand program focuses on various 
forms of peer aggression, also called “hurtful behavior,” including:
• Bullying. Persistent or pervasive hurtful behavior that has caused severe distress and is 

interfering with a student’s learning or school activities.1 
• Disparagement (Put-Downs). Verbal or written expression of a derogatory term, 

symbol that has historically been associated with the oppression of a group of people, or 
a statement that communicates an opinion of the inherent inferiority of a student, 
group of students, or group of people which may include students.

• Con!ict (Drama). Situations where both or many students may be involved in peer 
aggression, where no one student can be identi#ed as dominating in the hurtful acts or 
has signi#cant physical or social power over the other student.”

Supplemental Program
Be a Friend ~ Lend a Hand is a supplemental program designed to support a school’s 
more comprehensive program to encourage positive peer relationships and reduce 
bullying and other hurtful behavior. 
Key components of a comprehensive program should include clear policies, a solid 
positive school and class management approach, a focus on social emotional learning, and 
an effective approach for investigation and intervention when hurtful situations are 
reported that focuses on increasing competencies, remedying the harm, and restoration. 
Embrace Civility in the Digital Age is developing a new program, called Positive Relations 
@ School that provides guidance to schools on a recommended comprehensive approach. 
More information is on the Embrace Civility in the Digital Age web site.
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Key Program Highlights

Engage Student Leadership
To implement Be a Friend ~ Lend a Hand schools will form a Student Leadership Team 
that will coordinate the program activities. Use of older students to communicate to 
younger students is especially recommended. Staff guidance will be necessary to support 
the Student Leadership Team activities.

Use Local Survey Data to Reinforce Positive Norms
Be a Friend ~ Lend a Hand uses a survey that obtains local data about perceptions and 
strategies related to bullying and positive intervention. e results of this survey are used 
for two purposes:
• Social Norms Messaging/Instruction. is localized data will be in%uential in 

reinforcing positive norms and strengthening effective skills. Be a Friend ~ Lend a 
Hand templates for a slide show presentation and handout are designed to be modi#ed 
to re%ect this local data. Pre-testing of this survey has generated predictable results: 
‣ e survey documents that students overwhelmingly do not approve of hurtful 

behavior and have very positive thoughts about those who have the courage and 
skills to step in to help. 

‣ Students have excellent insight into effective strategies to respond to hurtful 
situations that they witness ~ both how to reach out to be kind and ways to say “stop.” 
But, despite this knowledge and expressed intentions to positively intervene, they 
frequently do not. is raises the opportunity for a discussion about barriers. 

• Evaluation. A comparison of initial and subsequent data is used to evaluate the 
effectiveness of the program in changing attitudes and behavior.

Terminology
Embracing Civility in the Digital Age avoids using the term “victim” for one who is the 
recipient of aggression. One may be a target of hurtful behavior, but whether one is 
“victimized” depends on how the situation is handled. 
Additionally, we do not label students as a “bully.” is negative labels is itself a form of 
disparagement. Instead, the focus is on the hurtful behavior. 
e term “bystander” also presents concerns. e connotation of the term implies 
“standing by” ~ that is, doing nothing. A new term “upstander” has been created to try to 
shi the meaning, but this has confused the meaning of the term bystander. To avoid 
difficulties, the program uses the term “witness” for one who sees or hears about hurtful 
behavior. e term “Helpful Ally” is use with students. In this document, the term 
“defender” is also occasionally used. 
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Program Implementation
Resources Provided

Survey
e Be a Friend ~ Lend a Hand survey focuses on peer behavior in situations involving 
peer aggression, including face-to-face and digital situations. e survey can be previewed 
through a link on the Embrace Civility Web site. is survey can be sent to a school’s 
Survey Monkey account. A Google Forms version is also available. A text version of the 
survey is also provided to allow schools to use their own surveying approach. 
is survey asks about:
• Questions that address school climate, effectiveness of school interventions, and 

demographics. 
• Perceptions about bullying behavior and those who step in to help.
• Why students would decide not to be hurtful and what barriers they have felt that 

prevented them from being hurtful.
• What words they would use to describe someone who steps in to help, how they would 

reach out to be kind, and how they would say “stop.” ese are open-ended questions 
that yield excellent, and very persuasive, insight. 

• How likely they would be to respond if they witnessed hurtful behavior. Later in the 
survey, they are asked if they did witness hurtful behavior, and, if so, how they 
responded. A comparison between these two responses provides the opportunity for a 
discussion between intent and action ~ which leads to a discussion about barriers. 

• Whether they have personally experienced bullying or other hurtful incidents in the 
last three months, how upsetting this was, and whether anyone stepped in to help. It is 
therefore necessary to let at least two months pass from the beginning of school before 
administering the survey.

As noted, Embrace Civility in the Digital Age is also working on a new program, Positive 
Relations @ School. is new program features a more comprehensive survey that also 
assesses school climate and incidents of peer aggression. e Be a Friend ~ Lend a Hand 
questions have been integrated into this larger survey. Schools may request a copy of this 
survey for review. 

Presentation & Booklet Templates
Templates for a slide show presentation and a student handout are provided. e 
presentation slides can also be reproduced as posters. e templates provide places for 
schools to add local data from their student survey. 

Statement of Personal Values
A one-page template is provided for students to complete a Statement of Personal Values. 
is form may be reproduced or the questions simply provided to the students. is 
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template is designed to allow students to create a statement that they are personally 
committed to. An important aspect of this statement is that this is to be a personal 
statement ~ not to be seen or commented on by any school staff member. 

Leers & Forms 
Dra letters that can be send home to parents providing information about the program 
and an opt-out consent for the survey are provided. A report form for students and staff to 
identify students as acting as a Helpful Ally and a form letter that can be sent home if their 
child has been so identi#ed is also provided. 

Staff Activities

Conduct Survey
is survey should be delivered to students online at the beginning of the program and at 
a later date for evaluation. Note, the #rst survey should be administered about 2 to 3 
months aer the start of the school year. 
Because lack of computer access may be a challenge in some schools, students can 
complete the survey outside of the classroom. Students can do this in a school computer 
lab, from home, or even using their smart phone. 

Identify Student Leadership Team
A Be a Friend ~ Lend a Hand Student Leadership Team should be established to 
coordinate this program. It is important that this group include leaders from the various 
school social groups. If the school’s formal student leadership group is sufficiently diverse, 
this group could be assigned a leadership role. Some schools have leadership classes that 
could be used. 
Another strategy would be to use a nominating approach that asks the students to name 
one student who he or she would feel comfortable approaching to get guidance to deal 
with a problem. is will enable to school to determine who their compassionate leaders 
in different social groups are. is question could be added to the survey. Alternatively, 
this leadership group could be student volunteers who are simply interested in the issue. 
If your school has student “diversity support” groups, such as a Gay Straight Alliance, or 
groups that support various racial minorities, which is highly recommended, it would be 
excellent to include the leaders in this program on the Be a Friend ~ Lend a Hand Student 
Leadership Team.
One inspirational district implemented the program at a middle school in the following 
manner:
• With the assistance of the middle school counselor, several high school student,s who 

were known leaders when they were in middle school, made the initial presentations to 
the 8th grade students. As they made these presentations, they paid close attention to 
their audience, identifying those 8th grade students who appeared highly interested. 

• ese interested 8th grade students then met in a small session with the high school 
students and the counselor to discuss the program. ey also attended the presentations 
made by the high school students to the 7th grade students.
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• ese 8th grade students then made the presentations to the 6th grade students, with 
assistance from the high school students. 

• e 8th grade students, working with the counselor, then assumed responsibility for the 
program at their school and following up with the ongoing activities, including 
coordinating the creation of student posters and weekly announcements. Other 
interested students from all grade levels were invited to the meetings. 

Assist Student Leadership Team
e staff member will assist the Student Leadership Team in analyzing this data and create 
the charts for the slide show, student handbook. Students in the intermediate grades (4 - 
6) will require signi#cantly more staff assistance. 

Provide Supporting Instruction
Instruction, especially in the areas of language arts and social studies, can provide an 
opportunity to use literature and historical events to discuss the important issues that will 
support the Be a Friend ~ Lend a Hand program.2

Facilitate Parent/Guardian Involvement
e following are recommended parent contacts. Modi#able templates are provided.
• An initial letter to inform the parents of the objectives of the program, the survey and 

“opt-out” informed consent information.  
• A second letter reports on the results of the survey. is letter should be reviewed or 

prepared by the Student Leadership Team and outline additional steps this Team will 
take. 

• Periodically, the Student Leadership Team or the principal can inform parents of the 
school’s progress towards its goals. 

• When students have been identi#ed as being Helpful Allies, a letter can be sent home 
congratulating the student and his or her parents or guardians. 

Reinforce Helpful Allies 
ere are several ways that school staff can reinforce Helpful Allies:
• School staff should be encouraged to watch for and report situations where they see 

students act as Helpful Allies and report this to the program coordinator or office. 
• In every hurtful student situation reported to the school, the principal or counselor 

should ask all participants: “Did anyone reach out to be kind? Did anyone say “stop” to 
the person causing harm?” Or if talking to the one being hurtful, “Did anyone tell you 
to “stop?” e school is encouraged to keep track of these reports. is insight can 
supplement the evaluation. 

• Upon any of reports that a student was helpful, the principal or program coordinator 
should verify the report of assistance and then send a letter home to the student’s parent 
or guardian providing positive comment on the student’s actions. 

• It is not recommended that the school publicly report the names of students who acted 
as Helpful Allies. is could be viewed by a minority of the students or one who was 
hurtful in a negative manner, which could lead to embarrassment or retaliation. 
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Plan for Continuation. 
Be a Friend ~ Lend a Hand is a program that should be implemented every year ~ because 
each year there are new students who come into the school. It also may be possible at the 
beginning of the year for the Student Leadership Team to make a brief presentation using 
last year’s data for orientation and indicate to the incoming students that they will 
complete the survey in several months.
It will be helpful for the older Student Leadership Team members identify younger 
students who can take over leadership of the program.

Student Activities

Make Classroom Presentations
e Be a Friend ~ Lend a Hand slide show presentation should be used for class 
instruction. e template presentation provides suggestions on statements the presenters 
can make as they are doing this presentation. It is recommended that four presenters be 
involved ~ two lead presenters and two supporting presenters. 
e presenters might be encouraged to develop short skits to demonstrate effective 
Helpful Ally strategies to their peers. e presentation should end with a request that 
students complete the Statement of Personal Values.
When making these presentations, student leaders should be on the look out for interested 
students to bring onto the Student Leadership Team. 

Create or Oversee the Creation of Posters, Bookmarks, Screen Savers
e Student Leadership Team can choose slides from the presentation to create posters, 
bookmarks, or screen savers. It is recommended that schools engage many students in the 
creation of their own graphics, perhaps working in conjunction with the school’s art 
classes or perhaps holding a competition.
ere are three key questions in the survey that elicit qualitative data: words to describe 
someone who helps; ways to reach out to be kind; and ways to say, “stop.” Student-created 
graphics that address these three themes are recommended. 
e other data that provides excellent source material for graphics is the responses to 
questions on why not to be hurtful and on barriers to positive intervention. Students can 
note that this is a perceived barrier and then describe why this should not be considered a 
signi#cant barrier. 
It is essential that the messages contained on these graphics remain focused on positive 
norms and effective strategies. (See Important Note on “bullying causes suicide” messages 
below.) 
It is recommended that students also be charged with #nding a quote from someone else 
that they can use to illustrate these graphics. If they conduct a search on “helping others 
quotes” they will #nd many sites with excellent quotes. ey should pick the quote that 
most resonates with them. In doing this, students will read many quotes from many 
different sources. is reading will reinforce the lesson. 
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Coordinate Students’ Statement of Personal Values
is is an activity that can be initiated by the Student Leadership Team during the 
instruction activity, but may need to be completed by the teaching staff. Using the 
questions or template provided, students should write their Statement of Personal Values 
related to situations when they witness someone bulling or being hurtful. 
is paper, once completed, is to be folded and taped closed ~ with the student’s name 
printed on the outside. At a later date, these statements should be returned to the students 
for their personal review. eir statements and experiences during the last year should 
then be used as the basis for a classroom discussion, which could be led by a member of 
the Student Leadership Team or the teacher. Students may share their Statement of 
Personal Values ~ or not ~ and discuss how Be a Friend ~ Lend a Hand worked from their 
personal perspective. 

Provide Weekly Announcements
Every week, a member of the Student Leadership Team should be asked to bring in two 
younger students to the school office. ese three students should make an announcement 
using the school’s announcement system, selecting from the answers to the open-ended 
questions regarding words to describe Helpful Allies, ways to reach out to be kind, and 
ways to say, “stop.” 
In addition to these statements, the participating students should conduct research and 
#nd a quote about helping others that is also read. Students can be encouraged to be 
creative in the delivery of these weekly announcements. 

Provide Guidance to School Staff
e Student Leadership Team should be viewed as an important resource available to 
consult with school staff. It would be advisable for the school’s bullying prevention or safe 
school staff to hold a meeting with the Student Leadership Team to discuss these survey 
#ndings, especially if the optional school climate questions are used, and gain further 
insight from the student leaders on strategies to improve staff activities. e Student 
Leadership Team could also provide their insight and guidance to the full staff. 

Engage in Other Creative Activities
e Student Leadership Team should be encouraged to expand on activities in other ways. 
Some examples include: 
• Create a video. If students do so, please send this to Embrace Civility in the Digital Age 

to share with others.
• Do a presentation on the program for the parent organization or the school board. 
• Create and deliver a presentation for an elementary school. 
• Create a %ash dance promoting respect for others to perform at the local mall. Turn this 

into a video.
• Host a “Do Kind ings” Days. On random days each week or so, hold a “Do Kind 

ings” day. Get bags of white beans or colored beads. e #rst period teachers should 
give 3 beans or beads to every student. A large container should be set up in a central 
area - like a large glass container that is used for making wine. Students should be 
encouraged to do or say kind things to someone who they do not know very well - and 
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then deposit a bean or bead for every kind thing they do in the container. Extra beans 
or beads should be available from the office. A variation of this would be to have the 
students use their own pennies, nickels, or dimes ~ with the money collected could be 
turned over to a local charity. 

• Host a “Be a Friend” or Where Everybody Belongs” cafeteria table.” e student leaders 
can set up a table in the cafeteria where the clear understanding is that everybody 
belongs and newcomers are welcome. In one school that tried this, this initial one table 
became many tables ~ and the most popular spot in the lunch room. 

Implementation Steps
e following are the implementation steps:
• Form an initial Student Leadership Team.
• Send information and informed consent “opt-out” to parents.
• Conduct survey.
• Evaluate results ~ staff and student leaders.
• Modify template slide show presentation and student handout with local data.
• Set up a Helpful Ally reporting system.
• Hold classroom presentations.
• Send information about program and data home to parents.
• Create and post posters.
• Initiate weekly announcements and other activities.
• Reinforce Helpful Allies when reported or discovered.
• Have Student Leadership Team make presentation to school staff on #ndings and 

comments by students during presentations.
• Continue collecting data on reports of Helpful Allies and other measurements.
• Every year re-administer the survey to support that year’s program and for evaluation.

Important Point
One very important point must be made about the open-ended question that asks 
students about ways to say, “stop.” In the national news there has been an unfortunate 
focus on the mistaken perception that bullying causes suicide. Suicide prevention 
professionals know that there are multiple factors involved in a decision to suicide. 
ere are signi#cant concerns that these messages may encourage students who are 
bullied to consider suicide an option and the degree of blame that occurs in a school 
community in the event of any suicide. It is therefore very important for school staff to 
remove any responses that mention the possibility of suicide and to not allow this kind of 
a statement to appear on any posters.
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Research Insight
Research Insight into Positive Peer Intervention

Most bullying and other forms or peer aggression/hurtful behavior, is socially motivated ~ 
that is, motivated by a desire to attract attention and gain power or social power.3 As 
young people interact using digital technologies, a focus on positive interventions by 
witnesses becomes even more important. It appears that attracting the attention of online 
peers by being “outrageous” can be a signi#cant motivating factor for engaging in hurtful 
behavior online. Because most young people interact in digital environments where adults 
are not present and oen do not report negative experiences to adults, the role of 
witnesses is important.4 

ose students who are targeted oen have lower social status and are perceived as 
“different,” which makes it safer to target them.5 Many students think those who engage in 
bullying are thought of as “cool,” but they are generally not well-liked.6

e number of bullying incidents that come to the attention of adults, either through 
supervision or report, is the “tip of the iceberg.” Most bullying does not occur in the 
presence of adults and oen, students do not report to adults.7 In a recent study, the Youth 
Voice Project, only 42% of students who had been bullied told an adult at school, but 71% 
told a friend.8 In the National Crimes Victimization Survey 64% of students who reported 
they were bullied did not tell an adult.9

Most students think bullying is wrong, most feel sorry for the target, and many express a 
desire or intent to help.10 When peers do step in to stop the hurtful behavior, they are 
oen effective.11 Targets with supportive friends are less distressed.12 But when bullying 
occurs, far fewer students who think they should help, actually step in to help.13

Factors that Support or Discourage Positive Peer 
Intervention

Factors that appear to support positive peer intervention include:14

• Noting a hurtful situation. 
• Interpreting it correctly. 
• Feeling personally responsible. 
• Having sufficient personal power. 
• Having effective intervention skills. 
• A supportive social environment.
e factors that appear to discourage positive peer intervention include:15 
• Diffusion of responsibility ~ “Someone else should be responsible.” 
• Audience inhibition ~ “I could fail or embarrass myself.” 
• Social in%uence ~ “No one else is doing anything.”
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If a student sees a situation, thinks that he or she ought to intervene, but does not, that 
student will oen try to rationalize the lack of a response.16 e most common 
rationalizations are: 
• Reconstruction of conduct ~ “It was just a prank.” 
• Denying responsibility ~ “Someone else was responsible.” 
• Disregarding harmful consequences ~ “It wasn’t that bad.” 
• Dehumanizing victim ~ “He or she deserved it.”

Approaches to Increase Positive Peer Intervention
To increase positive peer intervention requires addressing both Personal Factors and 
Social/Environmental Factors. e three Personal Factors that can be addressed include. 
Motivation. Personal Power. Self-Efficacy. e Social/Environmental Factors include: 
Friendships. School Climate. Perceived Peer Norms.

Personal Factors
Motivation
Motivation is ground in a feeling of personal responsibility for well-being of others, 
acceptance of differences, affective empathy, and a feeling of personal connection.17

Increase Motivation by implementing a comprehensive program in social emotional learning 
(SEL).18 A signi"cant majority of students already have sufficient motivation to step in to 
help, but they do not as oen do so because of misperceived peer norms, lack of effective 
skills, or other barriers. e primary objective of Be a Friend ~ Lend a Hand is to empower 
the students with this motivation to act. e positive norms approach may also in&uence the 
motivation of other students.  

Personal Power
e Personal Power factor relates to comparative social status between the aggressor, 
target, and students who witness a bullying situation.19 If a witness is not as powerful as 
higher social status aggressor, intervention raises a risk of embarrassment or retaliation. 
Also, if witness becomes associated with lower social status target there can be a risk of 
embarrassment. 

It is not likely possible to dramatically change the Personal Power or social status of 
witnesses, so the strategies to address the Personal Power issue must be creative: Seek to 
in&uence those witnesses who do have higher Personal Power to be Helpful Allies, by focusing 
on strategies to increase their skills and motivation. Lower the Personal Power barrier using 
a positive norms approach that will reduce the perceived Personal Power of those engaging in 
aggression and increase the perceived Personal Power of those who step in to help. 

Self Efficacy
Self-Efficacy includes both effective skills and con#dence in those skills.20 e con#dence 
factor is likely related to Personal Power.

Assist students in gaining effective skills to positively intervene that can reduce the risks of 
embarrassment and retaliation. Teach students how they can step in to help by using private 
strategies, such as reaching out to be kind, privately telling a friend to stop being hurtful, or 
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reporting to an adult who can help. Teach a safer public strategy to publicly say “stop,” by 
using the “Power of 3” ~ "nding two other students who also do not like what is happening, 
working as a team to say, “stop,” and quickly walking away.

Social/Environmental Factors
Friendships
Student who witness bullying may have Friendships with either aggressors or targets.21 
ose witnesses who are friends with targets are likely to reach out to help their friends. 
e friends of aggressors are more likely to join in, encourage, or support their friend who 
is being hurtful. If a witness is friends with both, he or she may help to resolve or mediate 
the con%ict, or may just do nothing. ose who are friends with neither could step in to 
help, do nothing, or join in the harm, all depending on Personal Factors. 

Encourage those who are friends of targets to step in to help by increasing their skills in doing 
so. Encourage those who are friends with aggressors to tell their friends to stop by increasing 
their skills to do this and increasing their motivation by pointing out that as a perceived 
supporter of the aggressor, their reputation can also be damaged. Ensure students have 
effective peer con&ict mediation skills. Address Personal Factors to increase the willingness of 
students who are not close friends with either of the participants to intervene.

School Climate
Issues related to School Climate include:22 
• Maintaining a culture of acceptance ~ “We celebrate differences.” 
• Intolerance of hurtful behavior ~ “We don’t do that here.” 
• Staff modeling that reinforces the importance of intervening ~ Staff intervene in 

incidents they witness. 
• Shared personal responsibility ~ “Everyone is responsible for stopping bullying.” 
• Address potential con%icts with school rules or expectations ~ “No MYOB if someone 

is being hurt” and “Stop to help, don’t worry about being tardy.” 
• Be exceptionally attentive to the effectiveness of staff interventions ~ If the 

interventions by school staff are not effective, students will not report concerns.

Regularly assess school climate issues related to conditions to support positive peer 
intervention.

Perceived Perspectives of Peers
e Perceived Expectations of Peers has been identi#ed as a critically important factor.23 
What students think other students think about those who are hurtful, those who support 
those being hurtful, and those who step in to help is highly in%uential. Students oen 
behave in accord with what they perceive peer norms to be. When those norms 
discourage peer aggression and support positive peer intervention, the number of 
students who are willing to act in a positive manner will increase. 

Implement strategies that will help to reinforce positive peer norms: Disapproval of those who 
engage in and support those being hurtful and strong admiration for those who step in to 
help. 
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Evidence-Based 
Strategies
Social Norms & Witnesses

is statement from Dr. Berkowitz, a leader in the positive social norms prevention 
approach,  supports the approach taken in Be a Friend ~ Lend a Hand:

Human beings act within a social context that serves to inhibit or encourage healthy 
behaviors, and environments can serve to either inhibit or encourage violence. 
Violence prevention is facilitated when individuals can identify situations with the 
potential for violence and then act to prevent it. Whether someone intervenes is in 
turn in%uenced by the extent to which they feel that others in their immediate 
environment share their concerns and will support their efforts.24

Given that perception of the norms held by their peers in favor of positive intervention 
appears to be a critical factor, it is necessary to investigate how it might be possible to 
address these social norms. 
e social norms theory suggests that people misperceive the attitudes and behaviors of 
others in ways that reduce their willingness to intervene. e positive social norms 
approach has documented evidence of effectiveness in reducing alcohol and tobacco abuse 
in college and high school. is approach can also be adapted to encourage individuals to 
intervene in situations to prevent violence.25 
Evidence of the misperception about those who engage in bullying is evident. Research 
studies consistently #nd that students perceive those who engage in bullying as “popular” 
and “cool.”26  For as long as this misperception exists, students are likely less willing to take 
any positive action when witnessing such harm. As notes in the last section, the Perceived 
Perspectives of Peer Norms in favor of intervention is a critical factor.27

us, to increase positive intervention, it is necessary to ensure students have accurate 
perceptions: disapproval of hurtful behavior and high regard for those who step in to help. 
It is also necessary to provide students with insight into effective strategies they can use.

The “Stone Soup” Approach
Recall the tale of the “Stone Soup” ~ where villagers combined their small offerings to 
create a tasty and nutritious soup for them all to enjoy. e Be a Friend ~ Lend a Hand 
program combines a number of strategies that have been implemented and found to be 
effective in other related risk prevention initiatives, along with some approaches that 
appear to address some of the underlying barriers and in%uence positive behavior. 
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Social Norms In#uence
Risk prevention approaches that are ground in reinforcing positive social norms have 
demonstrated signi#cant effectiveness. Because social status plays such a signi#cant role in 
in%uencing a decision to intervene, Be a Friend ~ Lend a Hand makes signi#cant use of 
strategies to in%uence student perspectives of those who engage in positive interventions 
on behalf of those being harmed.

Youth Health and Safety Project

e Youth Health and Safety Project has made 
effective use of local surveys to reduce bullying 
behavior.28 is project collects school-based 
data about students’ perspectives on bullying. 
is data is used to create posters that 
demonstrated the school’s norms related to 
bullying. 
e use of messaging that incorporated the 
locally-derived positive social norms, speci#cally that the majority of students do not like 
to see others engage in hurtful behavior, has consistently led to a reduction in the reported 
incident rate of bullying. 

Be a Friend ~ Lend a Hand expands this approach by obtaining local student data that not 
only demonstrates that the vast majority of students do not like to see others engage in 
hurtful behavior, they also have very positive perceptions of those who have the compassion 
and courage to positively intervene. 

us, the Be a Friend ~ Lend a Hand program seeks to lower the barrier to positively 
intervening that is related to perceived social status by using a social norms approach to 
change the perceptions related to the character of those who do positively intervene. e 
program will also reinforce the low regard for those engage in hurtful behavior, as well as the 
fact that the majority of witnesses are not supporters. 

Student Leadership
Be a Friend ~ Lend a Hand features student leadership. 

Sources of Strength
e Sources of Strength program is a 
comprehensive wellness program that uses peer 
leaders to change norms around codes of silence 
and help seeking.29 e program increases help 
seeking behaviors and connections between 
peers and caring adults. is program fosters 
student leadership.

Be a Friend ~ Lend a Hand is implemented by a Student Leadership Team
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Skill Development
Be a Friend ~ Lend a Hand also uses a variety of evidence-grounded approaches to seek to 
increase student skills in knowing how to positively intervene in the three ways: Reach 
out, Say, “stop.” Report concerns,

Know Your Power
University of New Hampshire’s Know Your Power 
program encourages bystanders to intervene in 
situations involving dating violence.30 is program 
uses instructional opportunities in classes to discuss 
effective intervention approaches. However, the more 
universal instructional approach is the use of creative 
posters that demonstrate problem situations and 
effective intervention strategies using text “bubbles” 
that demonstrate suggested statements and skills. 

Be a Friend ~ Lend a Hand includes a recommended student instruction, expanding the use 
of the data obtained from the survey to document positive norms and effective strategies. 
Additionally, the student handbook, provides insight into effective strategies. e posters will 
also set forth suggestions on strategies to step in to help.

PBIS Expect Respect
Positive Behavior and Interventions Support’s 
Expect Respect bullying prevention program is 
currently a program designed for elementary 
students that is being expanded to middle 
schools. e approach suggests the use of a “stop” 
hand symbol to indicate to a peer that his or her 
behavior has crossed the line.31

Be a Friend ~ Lend a Hand has adopted the use of 
three hand symbols to illustrate the three possible helpful actions, one of which came from the 
Expect Respect program.
e Expect Respect program also ensures that students recognize that those who engage 
in hurtful behavior are doing so for attention getting purposes. is insight is important 
in relation to skills because it is very important not to provide attention to a student who 
is engaging in hurtful behavior when attempting to publicly say, “stop.” 

Be a Friend ~ Lend a Hand has incorporated guidance related to the attention-getting 
objectives into its guidance for students. 

Restorative Practices
e International Institute for Restorative Practices has developed a list of questions that 
are suggested for use when interacting with someone who has engaged in hurtful 
behavior.32 ese questions are designed to encourage re%ection and affective empathy 
and to generate thoughts on how the person who caused harm can remedy the harm. 
IIRP’s recommended questions are:
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• What happened?
• What were you thinking of at the time?
• What have you thought about since?
• Who has been affected by what you did and in 

what way have they been affected?
• What do you think needs to happen next? 

ese questions have been revised for Be a Friend 
~ Lend a Hand to also incorporate insight from 
Cialdini’s guidance on in&uence, discussed next. Students are recommended to use these 
kinds of questions in situations where they seek to privately intervene with someone who has 
been hurtful. 

Mechanisms for Moral Disengagement
Bandura’s mechanisms of moral disengagement provide an effective framework to 
understand the rationalizations of students who engage in peer aggression. 33 It is helpful 
to have this insight to challenge aggressive student’s use of these rationalizations. ese 
include:
• Reconstruing Conduct (Spin It). Actions are portrayed as serving some larger purpose 

or euphemistic terms are used to describe the action. “I was just joking around.” “It was 
a prank.” 
‣ Teach students to challenge this by asking: “Do you think (name of targeted student) 

and other students watching this felt this was a joke?” 
• Displacing or Diffusing Responsibility (Blame Others). is can occur if many people 

are engaging in certain behavior, so no one person appears to be responsible or if 
someone else can be blamed for “encouraging” the action. “Everybody does it.” “He or 
she started it and I just joined in.” “Someone else should be responsible for stopping 
this.” 
‣ Teach students to challenge this by asking: Do you think you should be held 

responsible for the decisions you make and actions you take?”
• Disregarding or Misrepresenting Injurious Consequences (Deny the Harm). Sometimes 

the perception that the harm was minimal is balanced against the bene#t received. 
“What I did wasn’t that bad. Everyone is just overreacting.” 
‣ Teach students to challenge this by asking: “How would you feel if someone treated 

you, or your best friend, like this?”
• Dehumanizing or Blaming the Victim (Put Down). ose who are targeted frequently 

have personal characteristics that make it easier for others to blame them. Once the 
student has been dehumanized or blamed for what has happened, it is easier to 
rationalize that the actions taken were justi#ed. “He or she deserved it.” 
‣ Teach students to challenge this by asking: “How is it that you think people deserve 

to be treated in a disrespectful or hurtful manner?”
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Psychology of In#uence
In his book, In&uence: Science and Practice, 5th ed., Cialdini has identi#ed six principles of 
in%uence, ways in which people or organizations can in%uence the behavior of others.34 
Cialdini’s work has not been applied to bullying or risk prevention initiatives. 

As will be outlined, Cialdini’s insight may provide helpful guidance into how schools can 
more effectively in&uence positive behavior of their students. All of these principles have been 
relied on in the creation of the overall approach of the Be a Friend ~ Lend a Hand program. 
ese principles of in&uence are also incorporated into the questions students are 
recommended to ask their peers, combined with the restorative practices questions. 
Cialdini principles and their application are:
• Reciprocity. We generally try to return favors, pay back debts, and treat others as they 

treat us ~ or as we want them to treat us. Be a Friend ~ Lend a Hand slide show 
presentation and handbook will advise students to use this principle when talking 
privately with someone who is being hurtful. “How would you feel if someone did that to 
you, or to your best friend?’

• Commitment and Consistency. Humans have a desire to be consistent. If they have 
made a commitment, then more inclined to go through with it. e Statement of 
Personal Values that students complete will be a mechanism for them to make their own 
personal commitment.

• Social Proof. People follow the norms of the larger community. is is why the social 
norms approach to risk prevention is so effective. e Be a Friend ~ Lend a Hand survey 
identi"es these positive social norms. Evidence of these positive norms will be provided to 
students in slide show presentation and handbook. Students are also advised to use this 
principle when talking privately with someone who is being hurtful. “What do you think 
other students will think about you?

• Liking. People are more likely to follow the lead of those they know and respect. Be a 
Friend ~ Lend a Hand encourages schools to select student leaders from various peer 
groups, so that the students will follow the guidance of those they “like.” Pro-social students 
are also encouraged to privately discuss their concerns with their anti-social friends. 

• Authority. We feel an obligation to people follow the leadership of those in positions of 
authority. e student leaders will assume an authority position. Students are advised to 
use this principle when talking privately with someone who is being hurtful. “What would 
your parents or other adult who you really admire think?” e program also recommends 
positive reinforcement by school staff, with a letter going home to encourage positive 
reinforcement by parents or guardians.

e Be a Friend ~ Lend a Hand survey asks students a key question: “If you were thinking 
about doing something hurtful to someone else, what are the three most important reasons 
why you might change your mind and not be hurtful? ” e responses include: “How I would 
feel if someone did this to me.What other students  would think about me. What my parents, 
guardians, or other adults whose opinion I value would think of me. at I might get in 
trouble with my parents or guardians. at someone might "le an abuse report on the site 
and the site might limit my access. at I might get in trouble at school. at I might be 
arrested.”Note that many of these possible responses relate to the in&uences discovered by 
Cialdini. e survey results will reveal which in&uences are most powerful with the students. 
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Likelihood of Success & 
Evaluation

Be a Friend ~ Lend a Hand is a new program that has not yet been demonstrated in 
independent research studies to be effective. Action research is ongoing to determine 
effectiveness. e approach taken in developing this innovative new program in a manner 
that is likely to be successful is described in this section. 

Evidence-Based Programs in the Digital Age

Evidence-Based or Evidence-Grounded
Risk prevention professionals are strongly encouraged to implement programs that are 
“evidence-based” ~ that is programs that have been determined to be effective through 
rigorous evaluation. 
While this is a noteworthy objective, conducting such evaluations can take a very long 
time. Further, aer a speci#c program has been determined to be “evidence-based,” it can 
be difficult to update this “proven” program with new insight. Fidelity to the program in a 
local implementation is also an important factor. 
e perspective of Embrace Civility in the Digital Age is that the emergence of new 
challenges associated with digital technologies, the extended time it takes to conduct and 
publish research on these challenges, and the speed of change, requires a change in 
approach. 
e most signi#cant initial objective must be that programs are evidence-grounded, that 
is, they are based on a logic model that is ground in research, and have a Likelihood of 
Success. 
e former U.S. Department of Education Office of Safe and Drug Free Schools required 
use of evidence-based programs.35 Recognizing that districts might need to address a new 
concern or want to implement an innovative new approach, OSDFS had a mechanism that 
districts could use to request a waiver from this requirement to implement an innovative 
new approach. 
e critical factors that OSDFS requested that districts document when making a request 
for a waiver are the factors that are necessary to consider to ensure that a new program 
has a substantial Likelihood of Success.  

Evidence-Grounded with a Likelihood of Success
Embrace Civility in the Digital Age recommends the following standards to ensure a 
Likelihood of Success, and has developed the Be a Friend ~ Lend a Hand in accord with 
these standards:
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• Research Insight. Identi#cation of the research insight that has been relied upon to 
more fully understand the concern, including a discussion of the most signi#cant risk 
and protective factors the program or activity is designed to target. 

• Effective Intervention Strategies. A description of the intervention activities. e 
rationale for how the planned intervention activities have been designed to incorporate 
approaches that have been found to be effective in other similar risk prevention 
programs.

• Comprehensive Plan of Action. A detailed description of the implementation plan, 
including:
‣ A needs assessment based on objective local data that investigates the concerns and 

identi#es risks and protective factors related to this concern. 
‣  Identi#cation of the objectives the program seeks to accomplish. 
‣ A description of the activities, who will be responsible for these activities, and a 

timeline.
• Local Evaluation. An evaluation plan utilizing a number of objective means that 

addresses changes in attitudes and behavior. 

Validity of the Questions
Many survey raises questions about whether the respondents might give a “socially 
desirable” response, and thus may not be considered “valid responses.” ere is reason to 
believe that on the Be a Friend ~ Lend a Hand survey, students may provide the socially 
desirable response to the questions that relate to values or intended actions. However, the 
use of the answers to these questions is to promote positive peer norms. erefore, the fact 
that students may provide a more “socially desirable” response should not considered to 
be problematical. 
e responses to incident-related questions, from the perspective of the students who are 
targets of hurtful behavior or witnesses, do not present concerns that students will provide 
a socially desirable answer. us the responses to these questions are perceived to be more 
valid and can be relied on for evaluation.

Evaluation 

Program Survey
e primary manner to evaluate the effectiveness of Be a Friend ~ Lend a Hand is pre- 
and post administration of the survey. 
is survey includes questions designed to solicit information from the students related to 
the degree to which they have engaged in Helpful Ally actions. Pre and post 
administration of this survey can provide insight into their attitudes and reported helping 
behavior. 
Important questions related to evaluation are those that ask students if they have been 
targeted, how upsetting this was, and whether anyone helped. Students who have been 
targeted are most likely to provide the most valid responses in the survey. While the 
overall objective is to see a reduction of hurtful incidents, it is even more important to 
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focus on the degree of distress. Prompt positive peer intervention should result in lower 
degree of reported distress. 
e survey can delivered each year, allowing the school to track the changes in attitudes 
and behavior on a ongoing term basis. Because the survey asks for grade level, it also will 
be possible to isolate the responses from the entering class at the middle or high school 
level and compare these responses to the responses from the students in the later grades 
that have participated in the program.

Additional Measurements
ere are several other objective ways Be a Friend ~ Lend a Hand can also be evaluated 
for effectiveness:
• Overall Reports of Negative Student Interactions. If this program is effective, over 

time, there should be a decrease in the number hurtful incidents reported to the school 
administration, because early intervention by peers should lead to early resolution of 
those incidents by the students themselves. 
‣ However, an objective of the program is to encourage the reporting more serious 

hurtful student interactions to school officials. As research has demonstrated that 
many hurtful situations are not reported to school officials, increased reports of 
hurtful behavior could also demonstrate effectiveness of the program. 
us, it will be important to track the impact of this program on reports to the 
school, but to cautiously evaluate this data in conjunction with other data, 
speci#cally including student reports of being targeted on the survey. 

• Involvement of Helpful Allies. As noted, part of the program involves identifying 
those students who act as Helpful Allies ~ identi#ed either by school staff or students.
‣ As it will take approximately a month to implement the initial work of this program 

~ conducting the survey and planning the presentations ~ the school could collect 
data on those who help in situations reported to the school. is will provide a 
month’s worth of pre-data that can be compared with subsequent data. Evidence of 
effectiveness will be an increase in students identi#ed as Helpful Allies. 

• School Climate Survey. Embrace Civility in the Digital Age strongly encourages 
schools to conduct an annual school climate survey. is school climate survey may 
also provide insight into effectiveness. Embrace Civility in the Digital Age’s new 
program, Positive Relations @ School will have a more extensive survey that assesses 
school climate. 
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Be a Friend ~ Lend a Hand 
Survey

Instructions for Creating Material for the                            
Slideshow and Handout

Instruction is provided on how the responses to these questions should be used. Some of 
the responses are for needs assessment and evaluation. Other responses are for 
instruction. e qualitative responses that are used for instruction are to be set forth in a 
chart that is created in a spreadsheet program. e kind of chart is noted in the following. 
It is easiest to use Arial Narrow for the font for the charts, because this font is very narrow 
and #ts better onto the slide.  
Speci#c guidance for creating Bar Charts: e charts for the example slide show were 
created in Numbers by someone with limited spreadsheet skills. ;) e charts typically do 
not extend to 100%. To make them appear right, an additional row was added at the top 
with the amount of 100% in Column B. is row was then blocked with a white borderless 
rectangle in the slideshow. 
Also, the Stacked Bar charts require a change in the direction that the data is presented in. 
Some of the example slides demonstrate that it is possible to also show students the exact 
percentage. is data was added manually. is is a local option. e student presenters 
can also have a copy of the actual data to just say the percentages. 

Survey
e purpose of this survey is to #nd out about how students can help if someone is being 
hurtful to a student either at school or online. 
It is your choice whether you want to do this survey. No one will be able tell which 
responses are yours. Try to answer all the questions. But you can skip any that you do not 
understand, feel like answering, or are told to skip. is survey should take about 20 to 30 
minutes.
In all the following questions the words “be hurtful” or “being hurtful.” Sometimes this is 
referred to as bullying or cyberbullying. is include when someone:
• Says hurtful things or sends hurtful messages to another person.
• Says hurtful things about a person to others or posts hurtful things about someone 

online.
• Hurtfully excludes someone from participating in school activities.
• Physically hurts someone or their property, or threatens to do so. 

1. What grade in school are you?
• 4th grade
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• 5th grade
• 6th grade
• 7th grade
• 8th grade
• 9th grade
• 10th grade
• 11th grade
• 12th grade
(Needs assessment and evaluation. Data can be #ltered based on grade level.)

2. Are you male or female?
• Male
• Female
(Needs assessment and evaluation. Data can be #ltered based on gender.)

3. What race/ethnicity are you?
• African-American
• Hispanic
• Asian
• Native American
• Caucasian
• Mixed race
• Rather not say
(Needs assessment and evaluation. Data can be #ltered based on race/ethnicity. Filtering 
the data on this question with the questions on being the target of hurtful behavior may 
provide helpful insight into discriminatory harassment.)

4. Do you receive special education services or disability accommodations?
• Yes
• No
(Needs assessment and evaluation. Data can be #ltered based on whether the student 
receives these services. Filtering the data on this question with the questions on being the 
target of hurtful behavior may provide helpful insight into discriminatory harassment.)

5. Please indicate whether you agree or disagree. e adults at my school ... 
- Strongly disagree 
- Disagree
- Agree 
- Strongly agree 

• Treat all students with respect
• Have established standards to promote positive behavior
• Say positive things to students when they act in positive ways
• Discipline students in a respectful way
• Ask students about their concerns and recommendations to improve relationships in 

the school community
• Treat students as partners to create positive relationships at school
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(Needs assessment and evaluation: ese questions provide insight into the school’s 
positive behavior management approach. Students will model the standards established 
for the school environment. e Student Leadership Team should be asked to discuss 
these responses and develop recommendations that can be presented to staff.)

6. Please indicate whether you agree or disagree. At my school, I have learned ... 
- Strongly disagree 
- Disagree
- Agree 
- Strongly agree

• To treat all students with respect, even if they are “different” in some way
• To avoid acting impulsively if I am upset
• To be sensitive to how another person is feeling
• How to effectively respond if someone is being hurtful to me
• How to effectively help if I see that someone is being hurtful to another
• How to effectively help others if they are having an argument
• How to effectively tell someone who is being hurtful to stop
(Needs assessment and evaluation: ese questions provide insight into how effectively 
the school is addressing social emotional learning. e Student Leadership Team should 
be asked to discuss these responses and develop recommendations that can be presented 
to staff.)

7. Please indicate whether you agree or disagree. e students at my school ... 
- Strongly disagree 
- Disagree
- Agree 
- Strongly agree 

• Treat other students with respect while at school
• Treat other students with respect while using digital technologies outside of school
• Treat students who are perceived as “different” in some way with respect
• ink that things will get better if they report to an adult at school that someone is 

being hurtful at school
• ink that things will get better if they report to an adult at school that someone is 

being hurtful online
(Needs assessment and evaluation: ese questions also assess the school climate. It is 
especially important for school staff to consider the student responses to the two questions 
indicating their perception of the effectiveness of school responses to hurtful behavior at 
school or online. Students will not report these concerns if they do not think this will 
help.)

8. If you saw that another student in this school was in a position of risk (being hurt in 
person or online, threatening to hurt someone, or threatening to hurt him or herself), 
do you know how to report this to an adult who could help? 

• I know how exactly how to report this during school and aer school
• I know how to report this during school, but would not know what to do aer school
• I am not sure how to report this
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(Needs assessment and evaluation: is insight is necessary to ensure that students know 
how to effectively report 24/7.)

9. How important do you think these it is for students to ... 
- Very important
- Important
- Not that important
- Not at all important

• Help if they see that someone is being hurtful at school
• Help if they see that someone is being hurtful online
• Respect those who are perceived as “different” in some way
• If their friend is being hurtful, make sure that their friend stops
• Try to help students who are having an argument resolve the problem
• Report to an adult who can help, if an incident is serious
(Positive norms instruction:  To translate this data into a chart use a Stacked Bar chart. As 
is demonstrated in the slideshow, this slide is then followed by a slide containing the data 
from Questions 23 and 27.)

10.What is your reaction if you see that a student is being hurtful to another student?
• I really do not like to see this
• It's no big deal
• is can sometimes be fun to watch
• ose who are targeted oen deserve it
• It’s really none of my business
(Positive norms instruction: is data should be provided to students in the slide show. To 
translate this data into a chart use a Pie Chart. en on the following slide note the 
percentage of students who responded that they really do not like to see this and adjust 
the box over the 10 students to demonstrate this percentage.)

11.What are the top three most important reasons why you would decide not to be hurtful 
to someone? (Check three.)

• How I would feel about myself
• How I would feel if someone did this to me
• What my friends would think about me
• How this would affect my reputation
• What my parents or guardians would think
• What my teachers or principals would think
• at I might get in trouble at home
• at I might get in trouble at school
• at I might be arrested
(Positive norms instruction: To translate this data to the slide, list the top #ve responses.)

12.What would you most likely do if you saw a student being hurtful to another student 
while at school? 

• Encourage the one being hurtful
• Join in
• Watch with interest
• Tell others to watch
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• Ignore the situation
• Reach out to the student being hurt
• Privately tell the student being hurtful to stop
• Publicly tell the student being hurtful to stop
• Try to help both students resolve the problem
• Tell an adult at school
• Talk with my parent or guardian
(Positive norms instruction: To translate this data into a chart use a Bar Chart. However, it 
is necessary to add a third column to this data. Column A are the responses. Column B 
are the responses to this question. Column C needs to be added based on the responses to 
Question 29. is chart will demonstrate the difference being what the students reported 
they likely would do (intent) and those who say someone being hurtful reporting what 
they did do (action). is data generally demonstrates a difference between intent and 
action. As noted, this Bar Chart should have an additional row added with 100% so that 
the chart extends properly.)

13.What would you most likely do if you saw a student being hurtful to another student 
online? 

• Join in
• Read with interest
• Tell others to look
• Ignore the situation
• Reach out to the student being hurt
• Privately tell the student being hurtful to stop
• Publicly post a statement telling the student being hurtful to stop
• Try to help both students resolve the problem
• File an Abuse Report
• Tell an adult at school
• Talk with my parent or guardian
(Positive norms instruction: is data needs to be handled in a similar manner to the 
three column response to Question 13. is time, the data from Question 31 should be 
added.)

14.If you saw that your friend was being hurtful to another student either at school or 
online, how likely would you be to privately tell your friend to stop? 

• Very likely
• Likely
• Not that likely
• Not likely
(Positive norms instruction: is data should be presented in a Pie Chart.)

15.ink about a time when you saw a student being hurtful to another student and you 
really wanted to help, but you didn't. What are the three most signi#cant reasons why 
you didn't help? (Check three.)

• I did not know what I could do
• Others think the one being hurtful is "cool”
• It was not my business
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• School staff should have done something
• e one being hurtful could have retaliated
• Others might have teased me if I tried to help
• e one being hurt likely deserved it
• Others thought it was funny
• I decided it wasn't that bad
• e one being hurt wasn't a friend of mine
• e one being hurtful was a friend of mine
• I could have failed and embarrassed myself
(Positive norms instruction: To translate this data list the responses in the order that they 
appeared.)

16.What are your thoughts about someone who responds in this way when a student is 
being hurtful to another student?
- I admire this person
- I don’t have an opinion one way or the other
- I do not admire this person

• Encourages the one being hurtful
• Joins in
• Posts “Like”
• Just watches or reads with interest
• Just ignores the situation
• Reaches out to be kind to the one being hurt
• Try to help both students resolve the problem
• Privately tells a hurtful friend to stop
• Publicly says or posts "stop"
• Files an Abuse Report
• Tells an adult who can help
(Positive norms instruction: To translate this data into a chart use a Stacked Bar chart, 
changing the direction the data appears in when initially downloaded.)

17.What words would you use to describe a person who helps when he or she sees a 
student being hurtful to another student?

(Positive norms instruction: ese responses can be set forth as a word frequency cloud. 
is can be done in Survey Monkey or using a variety of free online tools. Search “word 
cloud.” is data should also be available for the Student Leadership Team members who 
are making PSA presentations.)

18.If you wanted to tell a person who was being hurtful to stop, what could you say or 
post?

(Positive norms instruction: is data can be printed off for the presenters to have in hand 
for presentations. Raw selections of the data are added to the slides. You might consider 
editing out any comments that are “off-base.” is data should also be available for the 
Student Leadership Team members who are making PSA presentations.)

19.If you wanted to reach out to be kind to someone who has been hurt what could you do 
or say?
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(Positive norms instruction: Same guidance as Question 19.)

20.In the last 3 months, has any student from school been hurtful to you while at school?
• Yes - please answer the next two questions
• No - please skip the next two questions
(Needs assessment and evaluation: is will provide evidence of the percentage of 
students who are experiencing these negative incidents. Effectiveness of this program will 
be evidenced by this percentage decreasing.)

21.How upset were you?
• Very upset
• Upset
• Not that upset
• Not at all upset
(Needs assessment and evaluation: is will provide evidence of the degree to which 
students who are experiencing these negative incidents are emotionally distressed. 
Effectiveness of this program will be evidenced by a shi from more upset to less upset.)

22.Did any other students at school step in to help?
• Yes - please answer the next question
• No - please skip the next question
(Positive norms instruction and evaluation: is data is presented to students in a Pie 
Chart right aer the slide demonstrating how important students think it is to help. 
Effectiveness will be determined by an increase in reports that other students helped.)

23.What did the student or students who stepped in to help do? (Check all that they did)
• Reached out to be kind to me
• Tried to help both of us resolve the problem
• Publicly said, "stop”
• Privately told the person being hurtful to stop
• Tried to help me resolve an argument I was having with another student
• Told an adult who could help
(Positive norms instruction and evaluation: To translate this data into a chart use a Bar 
Chart, with the 100% extension. Effectiveness will be determined by an increase in 
positive peer interventions.)

24.In the last 3 months, has any student been publicly hurtful to you online?
• Yes - please answer the next two questions
• No - please skip the next two questions
(Positive norms and evaluation: Same as Question 20.)

25.How upset were you?
• Very upset
• Upset
• Not that upset
• Not at all upset
(Positive norms and evaluation: Same as Question 21.)
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26.Did any other students at school step in to help?
• Yes - please answer the next question
• No - please skip the next question
(Positive norms and evaluation: Same as Question 22.)

27.What did the student or students who stepped in to help do? (Check all that they did)
• Reached out to be kind to me
• Tried to help both of us resolve the problem
• Publicly posted, "stop”
• Privately told the person being hurtful to stop
• Tried to help me resolve an argument I was having with another student
• Told an adult who could help
(Positive norms instruction and evaluation: To translate this data into a chart use a Bar 
Chart, with the 100% extension. Effectiveness will be determined by an increase in 
positive peer interventions.)

28.In the last 3 months, have you seen a student being hurtful to another student at 
school?

• Yes - please answer the next question
• No - please skip the next question
(Positive norms and evaluation: Same as Question 20.)

29.What did you do? (check all that you did)
• Encouraged the one being hurtful
• Joined in
• Watched with interest
• Told others to look
• Ignored the situation
• Reached out to the student being hurt
• Privately told the student being hurtful to stop
• Publicly told the student who was being hurtful to stop
• Tried to help both students resolve their argument
• Told an adult at school
• Told my parent or guardian
(Positive norms instruction and evaluation: To translate this data into the chart describes 
in Question 13. Effectiveness will be determined by an increase in positive peer 
interventions.)

30.In the last 3 months, have you seen a student being hurtful to another student online?
• Yes - please answer the next question
• No - please skip the next question

31.What did you do? (check all that you did)
• Encouraged the one being hurtful
• Joined in
• Read with interest
• Told others to look
• Ignored the situation
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• Reached out to the student being hurt
• Privately told the student being hurtful to stop
• Publicly told the student who was being hurtful to stop
• Tried to help both students resolve their argument
• Filed an Abuse Report
• Told an adult at school
• Told my parent or guardian
(Positive norms instruction and evaluation: To translate this data into the chart describes 
in Question 14. Effectiveness will be determined by an increase in positive peer 
interventions.)

32.In the last 3 months, have you seen your friend being hurtful to another student at 
school or online?

• Yes
• No
(Needs assessment and evaluation: to be evaluated in the context of the next question.)

33.Did you tell your friend to stop?
• Yes
• No
(Needs assessment and evaluation: is will provide evidence of the degree to which 
students are stepping in to tell their friends to stop.)
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Leers Home to Parents 
& Report Form

Introduction and Informed Consent
Dear (name of school) parents,
(Name of school) is implementing a new student-based program that will encourage our 
students to safely step in to help when they witness that someone is engaging in hurtful 
behavior or bullying in face-to-face situations or online. is program, called Be a Friend 
~ Lend a Hand, encourages students to 
• Reach out to be kind to someone who has been targeted or help friends resolve con%ict.
• If safe to do so, publicly or privately say “stop” to the person being hurtful.
• Report concerns to an adult who can help. 
We will be sending you more information in the coming weeks. However, the #rst step in 
this program is to conduct a survey of students to #nd out more about their thoughts on 
hurtful behavior and people who are helpful in these situations. is survey will also ask 
questions about situations where students have been targeted by or witnessed hurtful 
behavior. 
Student’s responses to the surveys will be anonymous. Further, you or your child can 
decide not to complete the survey. If you do not want your child to complete the survey, 
please ...
Sign this document and return it to the school. 
Send an email to (__) (or respond to this email is the notice is send via email).
Call the school at (__)

Report on Survey Findings and Description of Program
Dear (name of school) parents,
As we informed you several years ago, our school is implementing a student-based 
program called Be a Friend ~ Lend a Hand that encourages students to positively 
intervene if they see that someone is being hurtful or bullying. Research studies have 
shown that bullying and other hurtful behavior is oen socially motivated - done to 
attract attention or to be considered “cool.” By changing this misperception we hope to 
make (name of school) a happier and safer place for all of students. is letter will 
describe our survey #ndings, outline the Be a Friend ~ Lend a Hand program, and lastly, 
ask for your help. 
We recently conducted a survey of our students and would like to share with you some of 
the key results. Here is what we found:
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• *% of (name of school) students reported that they did not like to see other students be 
hurtful to someone face-to-face or online. 

• e most common words used to describe someone who tries to help when a person is 
being hurt or is at risk of being hurt are: *

• Many (name of school) students have thinking strategies that help them avoid engaging 
in hurtful behavior. e most common ways that (name of school) students stop 
themselves if they were thinking about being hurtful are: *

• Many (name of school) students appear to have very excellent ideas on how they could 
reach out to be kind to someone who is being hurt and ways they could say, “stop.” 

• Unfortunately, the data demonstrated that they do not oen implement these great 
ideas. e survey identi#ed some of the barriers to helping, which include:

Research has shown that many people do not like to see others being hurt and would 
really like to do something that would be helpful, but oen they do not. e barriers to 
helping are what the Be a Friend ~ Lend a Hand program will seek to address. 
Students will be informed that there are three positive and safe ways they can effectively 
intervene:
• Reach out. Students will learn that reaching out to be kind to a person who has been 

targeted by hurtful behavior is actually the most positive thing them can do. Research 
has clearly demonstrated that if a student is in a situation where someone is being 
hurtful, having someone else reach out to be kind is very, very helpful. Students will 
also be provided guidance into how they can effectively help friends resolve a con%ict. 

• Say “Stop.” Students will learn how to safely say “stop” in public. Students will also 
receive guidance on how to effectively tell a friend to stop in private. 

• Report concerns. Students will learn when it is important to report concerns to an 
adult. Generally these are situations where someone is at higher risk, it is not safe for a 
student to respond, or efforts to get the hurtful behavior to stop have not been 
successful. 

e Be a Friend ~ Lend a Hand program will also reinforce to students the degree to 
which their peers really do not like to see someone being hurtful and how much they look 
up to those who step in to help. 
Here is how you can help. Research has also shown that family values are an important 
consideration. Young people whose parents or guardians and other important adults 
reinforce the value and importance of taking responsibility for the well-being of others are 
more inclined to act in a helpful way. It is important to recognize that every religion and 
spiritual philosophy on the planet reinforces the importance of helping those in need. 
Please take the time to discuss with your child your family’s personal, and if appropriate 
religious or spiritual, values related to helping those in need. 
(Name of school) will periodically report our progress to you. anks so much for your 
help in this initiative. 

Individual Leer to Student Identi$ed as Helpful Ally
Dear parent or guardian of (name of child),
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As you know (name of school) has implemented the be a Friend ~ Lend a Hand program 
to encourage students to positively intervene if they witness someone being hurtful to 
another student face-to-face or online. We also encouraged parents or guardians to 
reinforce the importance of being helpful to those in need. 
We would like you to know how proud we are of your child (*). Recently, your child 
demonstrated the skills of being a Helpful Ally. (Describe how student was helpful.)
Congratulations to your child ~ and to you.

Thumbs Up Report
I would like to report a Helpful Ally. 
___ I witnessed someone being a Helpful Ally.
___ Someone was being hurtful to me and another student was a Helpful Ally (or 
students).
___ I made a mistake and was being hurtful, and someone stepped in to help me 
understand that what I was doing was wrong and helped me take the steps necessary to 
make things better. 
Name of Helpful Ally:
Description of what Helpful Ally did:
Date:
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Student Statement of 
Personal Values

is Student Statement of Personal Values is for your use only. No teacher or other 
student will be able to see what you have written. We would like you to respond to some 
questions that will help you think about your own standards and commitment to actions. 
ey you should fold this paper and tape it closed. Later this will be returned to you and 
you can think about how well you followed through on what you wrote.
What are your personal values around helping someone who is being bullied or hurt? 
Why do you think this way?
How would you tell a friend to stop being hurtful?
In situations where you would really like to be able to help someone, but do not, what are 
the concerns that might stop you?
How could you deal with these concerns?
If you see a student who steps in to help when someone is being hurtful, what would you 
say to the helpful person?
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Student Leadership Guide
A signi#cant amount of bullying and other hurtful behavior is socially motivated. 
Students engage in bullying and other hurtful behavior to gain attention, control others, 
and achieve social status. 
Research studies have shown that most students really do not like to see this kind of 
hurtful behavior, many would like to help the one who has been targeted, they admire 
those who step in to help, and they can be very effective in stopping negative incidents 
and helping those who have been targeted.  
But while many students indicate an intent or desire to intervene, far fewer are willing or 
able to follow through to positive action.
What the research has demonstrated is that students’ perspective of the norms held by 
their peers appears to be the critically important factor in in%uencing whether or not they 
will step in to help.

When students know that the majority of the other students do not like to see 
students being hurtful and really admire those who step in to help, and when 
students know effective strategies to do so, the number of students who are 
willing to step in to help increases.

Be a Friend ~ Lend a Hand is a student-led, positive norms program that seeks to decrease 
bullying and increase the number of students who step in to help. 

Objectives
e objectives of the Be a Friend ~ Lend a Hand program are to reduce bullying and other 
hurtful behavior and to increase positive intervention by witnesses in face-to-face or 
digital aggression situations. e strategies used include:
• Reinforce the fact that the majority of students do not like to see hurtful behavior. 
• Reinforce the fact that the majority of students really admire those who step in to help.
• Increase students’ insight and skills to safely and effectively intervene in a variety of 

ways, both public and private.
• Increase positive actions by those students who want to intervene, but who oen do not 

do so.

Helpful Allies
e Be a Friend ~ Lend a Hand program describes three roles that students might play 
when they witness hurtful behavior: 
• Hurtful Participant. Someone who joins in or supports the harm.
• Passive Observer. Someone who just watches or walks away.
• Helpful Ally. Someone who tries to stop the harm.
Helpful Allies can positively intervene by taking the following steps:
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• Reach Out. Reach out to be kind to the person being hurt or help resolve a con%ict.
• Say, “Stop.” Publicly tell the person being hurtful to stop or privately tell a friend to 

stop. 
• Report Concerns. Tell an adult who can help.

Reinforce Positive Peer Norms
ere are signi#cant social status barriers to intervening. When students know their peers 
do not approve of those engaging in hurtful behavior and have very positive thoughts 
about those who have the courage and skills to positively intervene, this will increase the 
likelihood that more students will positively intervene. 
e way that students norms and strategies are identi#ed is through an online survey that 
students complete. is survey can be completed in class, if computers are available. It can 
also be completed outside of class or using a smart phone. e survey asks about norms, 
intended actions, actual actions, strategies, and perceived barriers.
e data from the survey is then transformed into charts and images in the Be a Friend ~ 
Lend a Hand presentation slide show.  e charts and images are also modi#ed in poster 
templates. 
What you will #nd is that your fellow students are exceptionally interested in what they 
had to say. 
ere are three questions on the survey that are open-ended questions. ese questions 
ask about words students would use to describe someone who tries to help, the ways in 
which they could reach out to be kind, and how they could say stop. e 3 lists of answers 
to these questions will be used in a variety of ways. 

Increase Effective Skills
To increase students’ skills in intervention, the Be a Friend ~ Lend a Hand program 
speci#cally focuses on effective strategies to positively intervene. e three intervention 
strategies that are recommended include:
• Reach Out. e strategies to reach out to be kind are many. 
‣ Insight into the potential strategies to reach out to be kind will be solicited from the 

students in the survey and then provided back to them. is is done through 
Question *on survey: “What are the very practical ways you could reach out to be 
kind to someone who has been hurt by another student?”

‣ Students are also provided with guidance on how to help others resolve a con%ict. 
ese are the guidelines:
- Ask each person to agree to listen to the other.
- Ask each person, in turn, to explain their perception or understanding of what 

happened and how this made them feel.
- Re%ect back: “You are feeling ___, because ___.”
- Make sure they both understand how the other feels and why.
- en ask them to brainstorm a number of solutions that would allow both to be 

happy.
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- Help them come to an agreement on which solution they will try #rst and if this 
does not  work, which solution they will try next.

- Ask them to “shake hands” on the agreed solution.
• Say, “Stop.” Telling someone who is engaging in hurtful behavior to stop generally 

requires the highest level of con#dence. 
‣ Students are informed about four important considerations:

- Keep yourself safe.
- Don’t get into an argument.
- Don’t retaliate.
- Be a friend, by helping your friend stop!

‣ Students will be informed that there are two potential environments, public or 
private, where they might be able to effectively say stop and will be provided with 
guidance on how to do so effectively:
- When students say, “stop” publicly, they should simply say or post “stop” and, if 

necessary, help the student targeted get away. Students will be advised it may be 
safer to use the “Power of ree” ~ that is to enlist the assistance of two other 
people who also do not like what is happening to work together as a team. 

- When students tell a friend to “stop” privately, it will be helpful if they understand 
how their friend might rationalize being hurtful - by considering this a prank, 
blaming others, downplaying the harm,  or denigrating the target. Suggestions are 
provided on ways to talk with a friend to convince the friend to stop. Pointing out 
that students do not admire someone who supports one being hurtful might also 
help convince students of the importance of stopping a friend.  

• Report Concerns. To do this effectively, students must know when it is important to 
report to an adult. It is important to report in the following situations:
‣ If any student has stated ~ or you think ~ he or she might hurt someone or him or 

herself.
‣ If anyone is really sad, angry, or out of control.
‣ If a group of students are being hurtful.
‣ If a #ght could break out.
‣ If someone has tried to get this to stop and it has not worked. 
‣ If it is not safe to do something by yourself. 

Resources Provided
ere a number of resources provided with the Be a Friend ~ Lend a Hand program. 
ese include:
• Survey. e Be a Friend ~ Lend a Hand anonymous online survey focuses on peer 

behavior in situations involving peer aggression, including face-to-face and digital 
situations. e survey has been prepared in Google Forms and will be downloaded to 
your school, unless your school is participating in action research, in which case the 
data will be provided to your school.
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• Presentation & Handbook. Templates for the student slides show presentation and a 
student handbook are provided. e presentation slides can also be reproduced as 
posters. e templates provide places for schools to present data from their student 
survey. e colors can be modi#ed to re%ect school colors.

• Statement of Personal Values. A one-page template has been provided for students to 
complete a Statement of Personal Values. is form may be reproduced or the questions 
simply provided to the students in the slide show. is template is designed to allow 
students to create a statement that they are personally committed to. 

• Letters & Forms. ese are letters and forms for your school to send home to parents. 

Activities
e following are the activities suggested for the Be a Friend ~ Lend a Hand program:
• Establish a Student Leadership Team. If you are reading this document, it is assumed 

you are part of this team. is Team should be diverse, so you can reach out to students 
in different social groups. Your team may start with older students. Be on the look out 
as you make presentations for other students who appear interested in these issues, 
especially younger students, and invite them to be part of the Student Leadership Team. 

• Conduct the Survey. Your school will have to be responsible for ensuring that this 
survey is conducted and parents are informed about the survey. e survey asks about 
hurtful situations in the last 3 months, so it should not be offered until at least 2 months 
aer the start of school. 

• Modify the Template Slide Show Presentation and Handbook. is will require 
turning the spreadsheet data from the survey into charts. Speci#c instruction is 
provided for how to do this. You can also change the colors in the presentation to match 
your school colors. e material in the handbook is also included in posters.

• Make Classroom Presentations. e Be a Friend ~ Lend a Hand slide show 
presentation should be used for a student class instruction. It is best to present this in 
regular classes, so there is an opportunity for discussion. e template presentation 
provides suggestions on statements you can make. You could also develop short skits to 
demonstrate effective Helpful Ally strategies to their peers. 

• Coordinate Students’ Statement of Personal Values. is is an activity that you can 
lead, or teachers might be responsible for. At the end of the slide show is a slide with 
questions that students can answer to make their own statement of personal values. A 
document is also provided with these questions. Using the questions, students should 
write their Statement of Personal Values related to situations when they witness 
someone bulling or being hurtful. is paper, once completed, is to be folded and taped 
closed - with the student’s name printed on the outside. Later in the year, these 
statements should be returned to the students for their personal review and discussion. 

• Create or Oversee the Creation of Posters. You can reproduce individual slides from 
the slide show as posters. But we also recommend that students create their own 
posters. It is very important that these posters focus on positive norms and effective 
strategies. 
‣ e answers to the questions that solicit words to describe someone who helps, ways 

to reach out to be kind, and ways to say, “stop” - can be used for posters. e other 
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data that provides excellent source material for posters is the responses to questions 
on why not to be hurtful and on barriers to positive intervention. Students can note 
that this is a perceived barrier and then describe why this should not be considered a 
valid barrier. 

‣ Also suggest that students #nd a quote from someone else that they can use to 
illustrate these posters. If they conduct a search on “helping others quotes” they will 
#nd many sites with excellent quotes. ey should pick the quote that most resonates 
with them. 

‣ It is VERY important that you not allow any posters to be posted that include a 
message that students should not bully others because they could cause someone to 
suicide. is message could cause someone who is being bullied to think that suicide 
is a good response and it encourages people to blame students for something that is 
not their fault.

• Provide Weekly Announcements. Every week, a member of the Student Leadership 
Team should be asked to bring in two younger students to the school office. ese three 
students should make an announcement using the school’s announcement system, 
selecting from qualitative statements regarding words to describe Helpful Allies, ways 
to reach out to be kind, and ways to say, “stop.” In addition to these statements, the 
participating students should #nd a quote about helping others that is also read. You 
can be creative in the delivery of these weekly PSAs. 

• Provide Guidance to School Staff. We have recommended to your school that the 
Student Leadership Team should be viewed as an important resource available to 
consult with school staff on these issues. e survey asks questions related to school 
climate and effectiveness of school interventions. Also, while you are making the 
presentations, you will likely gain hear important things from the students about the 
school’s approach to bullying. We have recommended that the school hold a meeting 
with you to discuss these survey #ndings and gain insight on strategies to improve staff 
activities.

• Encourage Students to Report Helpful Allies. Your school will encourage students to 
report if they witness someone being a Helpful Ally. We do not want this to turn into 
some kind of a “popularity contest.” So if someone is reported as being a Helpful Ally, 
the school will send a letter home thanking this student. We do not recommend public 
acknowledgement of identi#ed Helpful Allies. Students will hopefully help because they 
want to help, not because they want attention at school. 

• Engage in Other Creative Activities. Other possible creative ideas include:
‣ Create a video. If you do please send this to Embrace Civility in the Digital Age to 

share with others.
‣ Do a presentation on the program for the parent organization or the school board. 
‣ Create and deliver a presentation for an elementary school. 
‣ Create a %ash dance promoting respect for others to perform at the local mall. Turn 

this into a video.
‣ Host a “Do Kind ings” Days. On random days each week or so, hold a “Do Kind 

ings” day. Get bags of white beans or colored beads. e #rst period teachers 
should give 3 beans or beads to every student. A large container should be set up in a 
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central area - like a large glass container that is used for making wine. Students 
should be encouraged to do or say kind things to someone who they do not know 
very well - and then deposit a bean or bead for every kind thing they do in the 
container. Extra beans or beads should be available from the office. A variation of this 
would be to have the students use their own pennies, nickels, or dimes - and the 
money collected could be turned over to a local charity. A large section of poster 
paper should be hung on the walls in a common area where students can comment 
on their experiences and how they felt. 

‣ Host a “Be a Friend Lunch Table.” e student leaders can set up a table in the lunch 
room where the clear understanding is that everybody belongs and newcomers are 
welcome. In one school that tried this, this table became many tables and the most 
popular spot in the lunch room. 

• Plan for Continuation. Be a Friend ~ Lend a Hand is a program that should be 
implemented every year--because each year there are new students who come into the 
school. e survey can be conducted every year for all students--or just the incoming 
students. Consider doing a presentation using last year’s data at an orientation event for 
incoming students, indicating that they will complete the survey in several months. It 
will be helpful for the older Student Leadership Team members to have identi#ed 
younger students who can take over leadership of the program. 
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Student Handout
e following is text from the student handout. e handout is 8 1/2 X 11.

- 43  



- 44  



- 45  



- 46  


