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- What educators are being told about 

bullying behavior is inaccurate
‣ Bullying is to achieve social 

dominance, not primarily students 
with challenges

- What educators are being told to do 
will never be effective
‣ Schools are not making rules or 

supervising in this environment
‣ Students are not reporting, 
‣ Punishment can lead to digital 

retaliation
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What schools are doing to 
address bullying has not been 
working ~ for over a decade!



WHY?
• What educators are being told about bullying 

behavior is inaccurate
- Most bullying is to achieve social dominance, not 

primarily students with challenges

• What educators are being told to do will never be 
effective
- Authoritarian “rules and punishment” does not work

• But school leaders are also highly resistant to 
hearing that what they are doing is not working

Why the Resistance? 
My Hypothesis

Educators care about well-being of students, but ...
Educators are overwhelmed with many responsibilities, have 
insufficient resources, and must focus on high stakes tests
+ Educators are doing what they have been told to do

+ But their response to students who report is not effective

+ So most students do not ask for help

= Bullying is not a priority because they believe if students
    were really being bullied they would ask for help



Why am I setting 
up Bullying 
Resolution 
Services? 

 8.76% of 4J secondary students reported being 
bullied or harassed or both once a week or more!
Other Oregon districts that have a similar level of bullying on Oregon 
Healthy Teen and Student Wellness Survey likely have a similar 
percentage of students who are bullied or harassed this frequently

Spring 2018 survey



Other Lane County Data

2016 Bethel

2018 4J

2018 Spfld

2018 County/
State

63% of students being bullied once a week 
or more would not ask for help from staff!

Additional 4J Analysis



68% of students being harassed once a week 
or more would not ask for help from staff!!

Additional 4J Analysis

What Students Have Observed
                 Often                  Often + Sometimes           

11%   Bullied   33%
10%   Harassed   30%

21%   Gender harassment   41%
15%   Disability harassment   32%

15%   Physical appearance harassment   36% 
15%   LGBTQ harassment   28%
10%   Racial harassment   24%

7%   Religious harassment   17%



4J’s Ineffective Plan of Action

• 4J has had report and disciplinary 
procedures in place for years
- The rate of bullying/harassment is consistent

- This approach only works if students who are 
being bullied or harassed are willing to report!

• 4J has been relying on PBIS for decades
- A recent study clearly demonstrates that PBIS does 

NOT reduce bullying

• 4J keeps saying “trauma informed care” 
- But has not enunciated what this means in practice



At the state level, OTFSS has
correctly identified the problem

The OTFSS plan 
been endorsed 
by ODE and 

state legislature

Their proposed 
solution is the same 

failed approach!



BULLYING RESOLUTION SERVICES

• Provide assistance to parents whose children are 
being persistently bullied or harassed and the 
school response has not stopped the harm
- No one has ever tried this approach

- So I am “making things up”

- But I understand both bullying and the legal 
standards, so I am well suited to do this

- Downside will be angering schools 

Document published on 
http://embracecivility.org

- No charge

- Donation appreciated

- Evidence what schools is 
doing is not working

- Why not working
- Laws, regulations, policies
- Documenting concerns
- Positive resolutions

- Directed at parents

- Parents will likely 
require assistance

- So I am reaching out 
to mental health 
providers and parent 
advocates



Short video

Slides

FOCUS OF SERVICES

• Primary focus on providing services as an 
Independent Educational Evaluator in 
discriminatory harassment situations involving 
students with disabilities
- Situations often are more serious

- Intervention must be comprehensive

- Staff behavior and behavior management approach 
that shames these students is often implicated

- There is a way to have the districts pay for my services



WHY I CAN DO THIS

• MS in Special Education from U of Oregon
- Focus on students with emotional challenges

• JD from Willamette University College of Law
- Have more recently worked as a trial consultant for 

attorneys suing schools for discriminatory harassment

• Author of three books on bullying
- Numerous articles in magazines for school leaders

ONE ENDORSEMENT

Nancy Willard is a knowledgeable, caring and tough – in the 
best sense of the word! – advocate for all children. 
Combining educational and legal understandings, Nancy is 
an important leader in supporting and furthering practically 
important school improvement efforts. Engage Students to 
Embrace Civility provides helpful research-based insight and 
practical guidance for school leaders to establish a more 
positive school climate and respond effectively to the more 
serious hurtful situations in a manner that is in accord with 
civil rights regulations. 
Jonathan Cohen, Ph.D., Co-founder, National School 
Climate Center



WHY AM I DOING THIS?
• Because what schools across this country are doing 

to address bullying is FLAT NOT WORKING
- There is HUGE RESISTANCE to positive change

- Local district has greater knowledge of serious 
problems and HAS DONE NOTHING

- I worked with ODE to help them understand what 
needs to be done and THEY HAVE ENDORSED A 
FAILED APPROACH

- If this new approach achieves success I can train 
professionals to do this across the country

Laws and 
Regulations



MY DEFINITIONS

• Bullying
- Serious, persistent, or pervasive hurtful behavior that 

has caused interference with student’s ability to learn 
and participate in school activities

• Harassment or Discriminatory Harassment
- Based on student’s membership in, or perception of 

membership in, a protected class

- Race, national origin, sexual orientation or identity, 
disabilities

- USDOE told schools to approach 
“bullying” as a disciplinary matter
‣ Create a policy against bullying, tell 

students to report, investigate, impose 
sanctions if warranted, document

- USDOE has also told schools to 
stop suspending students

‣ Do this

‣ Don’t do 
this



Oregon school districts must adopt a policy prohibiting 
harassment, intimidation, or bullying, and prohibiting 
cyberbullying. School district policies must contain:

• Statements prohibiting harassment, intimidation, or bullying, and 
prohibiting cyberbullying (inclusion of term “harassment” creates 
confusion related to “discriminatory harassment” ~ civil rights violation)

• Definitions of prohibited behavior consistent with definitions in state law

• Definitions of “protected class” that are consistent with definitions in 
state law (increases the confusion, because this is not the civil rights 
statute to protect against “discriminatory harassment”)

Oregon Revised Statutes 
339:351-364

• Procedures for reporting and investigations, including designation of a 
school official responsible for receiving bullying reports (relies on 
student reporting ~ the majority of students do not report)

• Procedures for requesting a review of school actions in responding to or 
investigating acts of harassment, intimidation, bullying, or 
cyberbullying (under civil rights statutes, if experiencing 
“discriminatory harassment,” the student can appeal to ODE, but 
cannot appeal to ODE from this “bullying” statute)

• Disciplinary consequences and remedial actions for confirmed incidents 
of harassment, intimidation, bullying and cyberbullying, or for reprisal, 
retaliation, or false accusation (punishment is focus ~ punishment is 
ineffective in addressing these situations)

• Statements of how the policy will be publicized within the district



Oregon law defines “harassment, intimidation, or bullying” as 
“any act” (singular) that: 

- Substantially interferes with a student’s educational benefits, 
opportunities, or performance; 

- Takes place on or immediately adjacent to school grounds, at any school 
sponsored activity, on school-provided transportation or at any official 
school bus stop; and has the effect of: (no off-campus speech)

‣ Physically harming a student or damaging a student’s property; 

‣ Knowingly placing a student in reasonable fear of physical harm to the 
student or damage to the student’s property; or

‣ Creating a hostile educational environment (not defined), including 
interfering with the psychological well-being of a student. 

Sends the message that only an act that has caused 
a substantial disruption meets the definition

The ONLY issue to be determined is whether the 
school should have disciplined the accused student!

SOLE FOCUS ON DISCIPLINE



COMPARE CIVIL RIGHTS STANDARD

• Harassment creates a hostile environment when 
the conduct is sufficiently severe, pervasive, or 
persistent …

• So as to interfere with or limit a student’s ability to 
participate in or benefit from the services, activities, 
or opportunities offered by a school …

• Is based on race, national origin, sex, or disability

Most bullying or harassment is persistent acts ~ NOT 
serious incidents that are a substantial disruption!

WHAT MUST BE DEMONSTRATED

• Severe, pervasive, or persistent hurtful conduct
• Has interfered with student’s ability to learn or 

participate in school activities
• Based on race, color, national origin, sex, or 

disability

It is critically important to establish all of 
these elements, especially harmful impact!



• If hostile environment is suspected, must conduct a 
prompt, thorough, and unbiased investigation

• If a hostile environment is found, the school must:
- Take effective steps reasonably calculated to end the 

hurtful conduct and prevent it from recurring

- Remedy its harmful effects on the target

- Correct the hostile environment to reduce the 
potential the hurtful acts will continue

- Continue to monitor to ensure effectiveness

REQUIRED RESPONSE

STRATEGIC THINKING

• It is far preferable to proceed under civil rights laws
- More comprehensive resolution is required

- Can appeal to ODE or file complaint with OCR

• How can we do this?
- Obvious membership in protected class

- Hurtful conduct based on perceived membership ~ 
common basis of bullying

- Diagnosed mental health condition, which is a 
disability (will discuss later)



COMPLAINTS AGAINST SCHOOLS

• Informal
- Try to resolve situation with principal, perhaps with 

supervisor

- Principal has 10 working days to respond

• Formal
- File with superintendent who will designate someone 

to respond within 30 days

- If disagree, request a review within 10 days

- Superintendent will review within 30 days

COMPLAINTS AGAINST SCHOOLS

• Appeal
- Can appeal to ODE after exhausting local grievance 

procedures or 90 days (whichever occurs first) 

- In writing to Superintendent of Public Instruction 
who may decide that no evidence exists or evidence 
exists and conciliation will be attempted

- If conciliation fails to resolve differences, will be 
scheduled for an administrative hearing



OCR COMPLAINT

• Office for Civil Rights (OCR ~ federal)
- Likely preferable to file a complaint with OCR

- Can file with OCR without filing a district complaint

- Given OSBA guidance to districts on responding to 
bullying complaints, the district will likely not consider 
any issue other than whether the accused student 
should have been punished

- Will not have to educate OCR about appropriate 
response in situations of discriminatory harassment

MENTAL HEALTH DIAGNOSIS

• Under Section 504, a student with a 
disability is defined as a person who: 
(1) has a physical or mental 
impairment that substantially limits a 
major life activity; (2) has a record of 
such an impairment; or (3) is regarded 
as having such an impairment
- This includes mental health disorders

- Major life activities include learning 
and concentrating



MENTAL HEALTH DIAGNOSIS

• Even if a student with a disability is not receiving 
services (is not on an IEP or 504 Plan), the student 
is still protected from disability-based 
discrimination

• If harassment of a student with disabilities on any 
basis is sufficiently serious to limit learning and 
participation, this is disability-based harassment

MENTAL HEALTH DIAGNOSIS

• Best to have student placed on a Section 504 Plan 
• Then, have the discriminatory harassment 

intervention plan set forth in the 504 Plan as part 
of the Accommodations that the school is 
committing to provide

• The 504 Plan is essentially a “contract” that will 
require the highest level of commitment to positive 
intervention actions



• Look again at the standard
- Harassment creates a hostile environment when the 

conduct is sufficiently severe, pervasive, or persistent so 
as to interfere with student’s ability to learn and 
participate in school activities

• What are the odds this student is also suffering from 
a diagnosable mental health condition?
- Of specific note: Specified trauma and stressor-disorder

MORE STRATEGIC THINKING

DSM-V TRAUMA DISORDERS PTSD
A. Serious traumatic event 

B. Intrusive symptoms

C. Avoidance of reminders

D. Negative changes in thoughts or mood

E. Changes in arousal

F. Symptoms last more than a month

G. Symptoms cause distress and/or interference

H. Not due to a medical condition 



• Specified Trauma- and Stressor-Based Disorder
- Clinically significant distress or impairment in 

functioning predominate, but full criteria for another 
disorder in this category is not been met

- In situations of persistent bullying or harassment, the 
PTSD Criterion A, serious traumatic event, is less 
likely ~ the harmful acts are persistent

- Based on research insight into harmful impact of 
bullying or harassment, most likely all of the other 
criterion will be present

DSM-V OTHER TRAUMA DISORDER

SPECIFIED TRAUMA AND STRESSOR

B. Intrusive symptoms
‣ Frequent thoughts about being harassed which causes 

distress, nightmares

C. Avoidance of reminders
‣ School avoidance, avoid places and people in school

D. Negative changes in thoughts or mood
‣ Negative emotions, negative beliefs about self, blame 

of self, loss of interest, feeling distanced from others



SPECIFIED TRAUMA AND STRESSOR

E. Changes in arousal
‣ Hyper vigilant, difficulties sleeping, angry outbursts, 

difficulties concentrating, more easily triggered

F. Symptoms last more than a month
‣ As harassment is ongoing, symptoms would be 

ongoing

‣ Research evidence is that symptoms can last a 
lifetime

SPECIFIED TRAUMA AND STRESSOR

G. Symptoms cause distress and/or interference
‣ Distress symptoms could also include psychosomatic 

illness ~ headaches, stomach aches

‣ Interference in ability to concentrate and learn

‣ Avoidance of school, rest rooms, or cafeteria

‣ Decline to participate in school activities

Note connection to civil rights: Has interfered with 
student’s ability to learn or participate in school activities



DEAR COLLEAGUE LETTERS

• In 2013 and 2014, USDOE issued two Dear 
Colleague Letters (provide guidance) to schools 
regarding bullying of or by students with 
disabilities
- Schools must not allow such hurtful conduct to 

interfere with Free Appropriate Public Education 
(FAPE) or undermine a student’s ability to achieve 
full academic potential 

- Must be addressed in an Individual Education Plan 
(IEP) or Section 504 meeting

REEVALUATION = INVESTIGATION

• If a student is on an IEP or 504 Plan and there are 
any issues that impact their “placement” (translation 
if harassment is interfering with their learning) the 
school is supposed to conduct a “reevaluation”
- “Reevaluation” under IDEA and Section 504 services   

is equivalent to “investigation” under Section 504 
discriminatory harassment



INDIVIDUAL EDUCATION EVALUATION

• If a student is on an IEP, and the parent disagrees 
with the district evaluation, the parent can request 
an Independent Educational Evaluation (IEE) paid 
for by the district
- District has “criteria” for professionals who do IEE

• Parent has the right to demonstrate unique 
circumstances to justify an IEE that does not meet 
the district’s criteria
-  Discriminatory harassment is not a consideration 

under common criteria

INDIVIDUAL EDUCATION EVALUATION

• If the district disagrees, the district must request a 
due process hearing
- Generally, they approve an IEE quite readily, but they 

have not been presented with request for IEE in 
discriminatory harassment situations

• If the district files for a due process hearing, there is 
nothing to stop the parent from promptly filing a 
discriminatory harassment complaint with OCR
- Including the refusal to pay for an IEE, after also not 

addressing the situation, as evidence of indifference



INDIVIDUAL EDUCATION EVALUATION

• Section 504 does not specifically include a 
provision for the parent to request an IEE paid for 
by the district
- But nothing would prevent the parent from 

requesting the district pay for an IEE

• If the district does not agree to pay for an IEE, 
there is nothing to stop the parent from promptly 
filing a complaint with OCR
- Including the refusal to pay for an IEE, after also not 

addressing the situation, as evidence of indifference

This is written in student voice
A Documentation Guide is available

Documenting 
the Concerns



PROTECTED CLASS

• If you are in what is called a “protected class” and 
hurtful acts have been based on your membership 
in this class ~ or because someone might think you 
are a member of this class ~ describe:
- Are you in a protected class or perceived to be?

- How do the hurtful acts appear to be related to your 
“protected class” status or the perception that you are 
in this class

‣ Demonstrate this based on what been said, written, or 
other acts

TREATED BADLY BY STUDENTS

• Describe how you have been treated badly by other 
students while at school
- What has happened? Where and how has this 

happened? Who was being hurtful? Who was 
supporting the hurtful acts?  

- Identify students who are friendly who were present 
who could state what happened 

- Ask friend to be prepared to capture what is 
happening on their cell phone video

- Did you report? If so what happened?



HOW STAFF RESPONDED

• Describe any hurtful incidents involving other 
students that occurred in front of staff members or 
that you reported to a staff member
- What staff member was present? Did you tell a staff 

member? How did the staff member respond? What 
happened after this?  

- Did you report staff failure to respond? If so what 
happened?

TREATED BADLY ONLINE

• Describe how you have been treated badly by other 
students from this school when using digital media 
either while at school or outside of school
- What has happened? Where and how has this 

happened? Who was being hurtful? Who was 
supporting the hurtful acts? 

- Save and print out all hurtful digital communications  
or posts

- Did you report? If so what happened?



TREATED BADLY BY STAFF

• This must be well documented and includes 
persistent “micro-aggressions”
- What has happened? Where and how has this 

happened? How frequently? 
Were any other staff members were close by (they are 
supposed to report this)

- Identify students who are friendly who were present 
who could state what happened 

- Ask a friend to be prepared to capture what is 
happening on their cell phone video

SEXUAL HARASSMENT

• If you are being sexually harassed, describe:
- Describe the nature of the harassment. What has 

happened? Where and how has this happened? Who 
was engaging in harassment? Who was supporting the 
harassment?

- Save and provide all digital communications or posts 
that relate to what has or is happening

- Did you report? If so what happened? 

- If you have experienced a sexual assault, talk with 
your parents and call the police



REPORTING TO SCHOOL

• If you reported incidents to the school, describe 
- Who you reported to, what happened in response, 

and what happened after this? Did things get better, 
stay the same, or get worse? Did you feel as though 
your concerns were heard and responded to 
effectively? 

- Did you experience retaliation?  If so, describe in full

• If you did not report to the school, why didn’t you 
report?

HARMFUL EMOTIONAL IMPACT

• Describe how, as a result of these hurtful acts, you 
are feeling 
- After each act or in general

- Are you feeling anxious or really sad, wanting to 
retaliate against people or to hurt yourself? Are you 
having headaches, problems sleeping, or stomach 
pain? Are you avoiding people? 



HARMFUL IMPACT AT SCHOOL

• Describe harmful impact at school
- Have you skipped school one or more days, skipped a 

class one or more times, had difficulties concentrating 
in class, found it hard to complete assignments, 
received lower grades, or not felt comfortable 
participating in class discussions or class activities?

- Have you avoided riding the bus, certain areas of the 
school building, using the bathroom, using the locker 
room, going into the cafeteria, participating in school 
clubs, participating on a school sports team, attending 
school activities? 

ASPECTS OF SCHOOL ENVIRONMENT

• Describe aspects of the school environment that 
appear to be reinforcing how you are being treated
- Especially focus on how you are treated by staff and 

how staff respond if they witness a hurtful incident

- Behavior management approach that rewards “good 
students” ~ who are then hurtful to you outside of 
staff view

- District policies, school practices, curriculum choices, 
books or lack of books in the library, as well as overall 
aspects of the school climate



RETALIATION

• Describe any times where you became triggered 
and engaged in retaliation or fought back
- Be sure to accept responsibility for your actions

- Describe how you were treated before you triggered

- What was any consequence to you? Was this 
reported? Were you punished? Did you try to explain 
the entire situation? What was the result? 

- Describe what has happened in the past that relates to 
this incident ~ especially times you reported and this 
made things worse

PROFESSIONAL DOCUMENTATION

• Obtain a letter from your doctor or counselor
- Independent documentation from a professional 

especially about extent of harmful impact on you 
from an emotional and physical perspective



RETAIN COMMUNICATIONS

• Retain all communications
- Make complaints in writing and obtain a copy of any 

written complaint

- Take notes in meetings

- After any meeting, write email covering what was 
discussed, at the end state “This is my understanding 
of what was discussed. Please correct anything you 
think is wrong”

- Ask witnesses to write what happened ~ can label 
“Confidential to school”

Positive 
Resolutions



PUNISHMENT

• Punishment does not work
• Shame in response to wrong doing is the primary 

way people regulate their behavior
- Adaptive shame leads people to acknowledge 

wrongdoing and harm, accept responsibility, take 
steps to remedy the harm

- Maladaptive shame leads people to retaliate

- Punishment leads to maladaptive shame and 
retaliation

DIFFERENT INTERVENTIONS

• Marginalized hurtful students have other challenges
- Insist that the school also implement strategies to 

support and address this student’s challenges 
- Must accept personal responsibility and remedy the 

harm to targeted student and the school

• Hurtful students motivated to achieve dominance
- Must accept personal responsibility and remedy the 

harm to targeted student and the school
- The school must also comprehensively addresses the 

social climate that is supporting their behavior!



TARGETED STUDENT’S INVOLVEMENT

• In some situations, the targeted student may also 
have engaged in wrong doing
- How has targeted student been treating other 

students, especially those who are currently being 
hurtful or their friends?

- Targeted student must also accept personal 
responsibility and remedy the harm to other students 
and to the school

NECESSARY SUPPORT FOR TARGETS

• Staff Supporters
- Assign several staff as responsible for daily check ins 

and to support all aspects of plan

• Safe Passages
- Identify places at school that are less safe and develop 

strategies to address

• Place of Refuge
- Identify places targeted student can go if feel distressed

- Provide ability for student to leave distressing situation



NECESSARY SUPPORT FOR TARGETS

• Social Skills Development
- Identify any social skills deficiencies of target and 

collaboratively develop plan of action to address (CPS)
‣ This is not blaming this student

• Positive Empowerment Plan
- Strategies set forth in Be Positively Powerful

- Remain calm, keep your personal power, think things 
through, make positive connections, reach out to be 
kind, build your strengths, and focus on the good

NECESSARY SUPPORT FOR TARGETS

• Response Plan for when someone is hurtful
- Develop plan in collaboration with target and using 

target’s individual strengths to respond

• Staff Intervention and Training
- Correct any inappropriate staff behavior and provide 

all staff who interact with target with information 
about plan and on how they should handle situations

• Ongoing Monitoring
- Until all parties indicate that things have gotten better



BE POSITIVELY POWERFUL

• Remain Calm
- Mindfulness daily 

practice

- Self regulation

• Stand Tall
- Physical presence

- Not allow what 
others do affect how 
you feel

• Think Things 
Through
- Problem solving

- Goal setting and 
action planning

BE POSITIVELY POWERFUL

• Make Positive 
Connections
- Increase friendships

- Identify trusted 
adults

• Reach Out to be Kind
- Daily acts of kindness

• Build Your Strengths
- Character strengths

- Personal interests

• Focus on the Good
- Attention to positive 

things and gratitude



HOLDING STUDENTS ACCOUNTABLE

• Hold hurtful students and supporters accountable
• Research insight has been incorporated

- Mechanisms of Moral Disengagement
- Psychology of Influence
- Restorative Practices
- Collaborative Problem Solving
- Problem Solving

• Hurtful students with challenges require the 
supports that have been provided for target

MORAL DISENGAGEMENT

• To hold those who 
have been hurtful 
accountable requires 
that they accept 
personal 
responsibility for the 
harm they have 
caused

• Too often 
people create 
rationalizations 
to excuse 
wrongful 
behavior



Spin It

Deny Personal 
Responsibility

Blame 
the 

Other

Deny the 
Harm

SCHOOL USE OF RATIONALIZATIONS

• Spin It
- “The other student 

was just joking.” 

• Deny Personal 
Responsibility
- “This wasn’t bullying, 

so there is nothing I 
can do.” 

- “Off-campus, not my 
job.”

• Deny Harm
- “You are 

overreacting, it 
wasn’t that bad.”

• Blame the Victim
- “If you would just 

stop ___ this would 
not happen.”



PSYCHOLOGY OF INFLUENCE

• Reciprocity—the Golden Rule 
- “How would you feel if someone did that to you?”

• Commitment and Consistency
- “Does this fit with your personal commitments?”

• Social Proof (Positive Social Norms)
- “What would others think?”

PSYCHOLOGY OF INFLUENCE

• Liking 

- “What would your friends think?”

• Authority 

- “What would your mom or dad think?”

• Scarcity or Possible Loss 

- “How could this damage your reputation?” 

- “How might this get you into trouble?”



RESTORATIVE PRACTICES

• Restorative Practices seek to hold those who are 
hurtful accountable to remedy the harm to anyone 
harmed and the community
- Shifts from punishment approach to acceptance of 

personal responsibility leading to remedy of harm

- Unfortunately, in many schools this has been 
implemented as mediation

‣ Mediation is not appropriate when there is a 
significant imbalance of power

COLLABORATIVE PROBLEM SOLVING

• Collaborative Problem Solving is a structured 
process for students who have engaged in wrong-
doing or are experiencing challenges
- Identify challenges of student through Thinking Skills 

Inventory

- Collaborate with the student in problem-solving to 
identify strategies to address challenges

- Reinforces the autonomy of the student



PROBLEM SOLVING

• Increase abilities to Think Things Through
‣ What is the situation?
‣ What do I want to accomplish?
‣ What strategies could I use?
‣ Is each in accord with my values and strengths?
‣ For each, what might happen?
‣ What is my best choice?
‣ If that does not work, what else could I do? 

ACCOUNTABILITY

• Combine all of these approaches to encourage 
hurtful student to
- Acknowledge harm that was caused by undermining 

rationalizations to encourage empathy

- Accept personal responsibility for wrongdoing 
supported by focus on positive influences

- Identify and address any challenges

- Engage in problem solving to develop plan to remedy 
the harm to target and the school community



ACCOUNTABILITY

• The remedy of harm to the school community I 
recommend is that hurtful students and supporters 
be required to reach out to be kind to other 
students five times a day and keep a journal of this
- In journal, must note who they reached out to be kind 

to, why, what they did, how the other student 
responded, and how this made them feel

- Present journal for daily check in for a period of time 
and then continue for at least a month

Independent 
Educational 
Evaluation



MY STRATEGY

• I will start my services with a focus on doing IEEs 
for students with disabilities who are being harassed
- Situations are often very challenging and therefore will 

require a comprehensive intervention approach

‣ So I can use this as a way to coach school staff

- Districts will have to pay for my services 

‣ So I can get financial resources that will enable me 
to support other students whose families are less 
likely to be able to fully pay for my services

MY APPROACH FOR IEE
• In-depth assessment of what is happening

- Specific focus on motivations/challenges of those being 
hurtful to provide basis for general guidance on how 
school could better intervene with hurtful students, 
supporters, and staff

- Provide basis for Staff Connections, Safe Passages, and 
Place of Refuge plans

- Provide basis for recommendations on how to correct 
hostile environment, which may include correcting staff 
behavior in a restorative manner



MY APPROACH FOR IEE
• Identify student’s character strengths and interests to 

empower this student and develop a strategy to 
increase friendships
- VIA Institute on Character survey will identify strengths 

that student can be encouraged to use both in problem 
solving and as a strategy to respond if someone is hurtful

- Exploration of interests and how is pursuing interests to 
increase potential of forming friendships based on 
shared interests

MY APPROACH FOR IEE
• Identify student’s challenges using CPS Thinking 

Skills Inventory with focus on peer relationships
- Ask parent, key teachers, and student to complete 

assessment

- This will introduce the CPS Thinking Skills Inventory 
to local educators

• Engage student in collaborative problem solving to 
develop strategies to address identified issues 
- In IEP or 504 meeting, the student will present these 

strategies to the team ~ empowering student



MY APPROACH TO IEE
• Ask principal and special education coordinator to 

complete a Positive School Climate Assessment
- Will provide basis for recommending school wide 

approaches to improve school climate

• Provide a comprehensive investigation and 
intervention plan to the district
- Configured to fit into an IEP or Section 504 Plan

MY APPROACH IN ADDITION

• Provide coaching to student and parent on how to 
implement the Be Positively Powerful strategies 
both at school and in the family



RESOURCES PROVIDED

• POSITIVE RESOLUTIONS: How to Insist on a Positive 
Response by the School to the Bullying or Harassment 
of Your Child    

• Two videos and a slideshow on Lane County data
• Forms

- Documentation Guide

- Template letter requesting IEE

- Guide for completing an OCR complaint

COLLABORATION SOUGHT

• No one has ever done this before
- Need to think in terms of “continuous improvement” 

- Ongoing feedback and independent assessment of 
effectiveness will be imperative

• Would like to consult with mental health 
professionals to support them in initial efforts to 
support parents
- Eventually ~ after implementation and evaluation 

results in positive results ~ I would like to train other 
professionals to do this work



MY GOAL

• Implement a strategy that works for all students 
involved in bullying or harassment
- Assessing effectiveness and revising as necessary

• Use this “side door” approach to get Oregon school 
leaders to listen to me
- Also encourage them to implement other student 

leadership strategies to foster civility

• Develop training to help mental health 
professionals and others do the same thing

WEBSITE: HTTP://EMBRACECIVILITY.ORG 
EMAIL: INFO@EMBRACECIVILITY.ORG

CELL: 541-556-1145


